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In our work as project managers, we had the opportunity to support and accompany the lecturers of the
different universities and faculties in their woN/e can see how intensively they created semester plans, taught
them and collected feedback from theustents. We could see how they incorporated democratic knowledge and
democratic principles into their teaching, thus guiding the future young teacheas iexemplary way towards
their new profession.

The present work is an example of such intensive wdHe authos Maja Raunik Kirkov and the expert
Rolf Gollob who accompanied her have managed to document the work at the university and to show in an
exempary way what it takes to do a successful job even under the difficult conditions of-Qoesl We ae
both pleased with this success and are proud to have accompanied and supported this work.

Jennie HolciClausen; Bojana Dujkovic

This pubkation is a result of the projecPreparing Future Teachers in the Western Balkdtducating for
Democracy & Human Rights 20£2022, led by the European Wergeland Cent&unded by the Norwegian
Ministry of Foreign Affairand developed in close coopdian with the Department IPE of th8urich University of
Teacher Educatigrthe project provides support for higher education institutions and universities in Albania,
Bosnia and Herzegovina, Kosovo*Montenegro, North Macedonia and Serbia, that are gderesnodernizing

their teacher education courses, with an aim to improve fquality of teacher education for future teachers in

the region! The project is implemented together with? universities from the region and in cooperation with

the Institute far Development of Education (Albania), Foundation, Education in ActiomiéBaad Herzegovina),
Kosovo Education Centre (Kosovo*), the Bureau for Education Services (Montenegro), Bureau for Developmen
of Education (North Macedonia) and the Institute forprovement of Education (Serbia).

*All references tdkosovo, whether to the territoryinstitution or population in the text shall be understood in fabmpliance with the UN Security
Council Resolution 1244 and without prejudice of the status of Kosovo

1The latest materials in the field of citizenshipdahuman rights education developdyy the Council of Europe and Zurich University is used as
resources within the project. Examples of these materials Bieing Democracy Volumeg; VI: www.livingdemocray.com , Reference Framework of
Competence for a Democratic Cultur@HCDC):
https://rm.coe.int/CoERMPublicCommon SearchServices/DisplayDC TM@@abcu mentld=09000016806ccc0,7and Teaching Controversial Issues:
https://rm.coe.int/16806948b6



http://www.living-democracy.com/
https://rm.coe.int/CoERMPublicCommonSearchServices/DisplayDCTMContent?documentId=09000016806ccc07
https://rm.coe.int/16806948b6
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Introduction: University teaching sets the example

This manual contains the semester plan of a training module for prospective teachers as well as the detailed
planning of all 10 semester unitsveek per week.

ThemoduleY &/ dzf (G dzNB HANE dz3 & Y 2 G MldD & wals telielofgedR dz(partioh tReyfjéct Future
Teachers Western Balkans, which was initiated by the European Wergeland Centre, financed by the Norwegiat
government and planned and implemented in geoation with the Zurich University of Teacher Education.

The project focuses on three imgant issues. How can approaches and contents of democracy education and
consideration of the newly developed Council of Europe approach to fostering a cultuemofcdacy (RFCDC)

be incorporated into teacher education? We can incorporate the urgenthdeéepractical orientation of teacher
training, and how can university teaching in its form and approach become a good (methodological) example for
future teachers.

Experts from Albania, Kosovo and Montenegro guaranteed that the regional conditions weugtband that

the different experiences and professional approaches would be incorporated. All 12 participating universities
(indicate countries here?) are develog their own semester modules within the framework of the project,
whereby some of them ddawith democracy as such, while other modules (such as this one) have a specific
content (here: Visual Art Education) and then attempt to transversally incorpothte methodological
approaches to democracy education as well as appropriate content elements

The present example is intended to show how this can succeed. After the first part, which presents the module
in its overview, all 10 sessions (weekly events) prnesented in a detailed plan. Since the module has already
been taught, the evaluations aralso integrated in this detailed planning.

Thanks to the presentations of the detailed planning, it becomes clear how much the planning paid attention to
an actve participation of all students, in which the Bloomian taxonomy was actively used agiteisted in the

work proposals for thestudents.

This module does not claim to be perfect. It is an example of a semester module implemented in real life and
shows the students how to achieve their goals step by step.

However, this is the first univetgi module that integratesacademic subject content (Visual Art Education with
Didactic) and democracy content

The implementationwas conductedat the Faculty of SR 32 Y8 A¥ET® h KNA R&S|Cyrd and ! y A
aSiK2RAdza ¢ A Wacedprialideti Sprimg éhdedter, Februaiyiay 2020.

We truly hope that the module and session plans wilcourage andsupport creative effortsto incluce the
Culture of Democratic Citizenship / Human Rights Educaitiomther academic and school subjs.



1. The semester moduleCulture ofDemocracy throughVisualArt
Education

Introduction: Whyto do a careful semester planning

The module Culture ofDemocracythrough visualart education' was written in a first version before the Corona
pandemic and had to be adapted to the new situation. Firstly, most of the weekly units had to be realised online
and therefore had to be shortened considerably. Even more draséis the imposibility of the module's practical
orientation, because no primary schools could be attended.

Thanks to the twestep planning work, this circumstance could be met. The following session plans show in detail
how the objectives were implemeatl despite therestrictions. Of course, the lack of practice could not be
compensated. All the more intensive attention and reflection could be paid to the fact that active learning and
thus the integration of all learners into the learning process wasftiwus. The stdents should experience and
reflect on the active use of Bloom's taxonomy and then apply it themselves.

The main aim of this semester module isdngage students into learning processvhich can enable them to
understand and implement bothcontents - visual art educatiorand democracy content

Students will:

- gain and show knowledge and understanding of basic concepts, terms and fact in both contents
- interpret, compare and organizstrategies toexplain contentsin primary school age
- construd and apply creative solutionfor acquiring visual and democratic thinking in classroom setting5
- createtasks hat stimulate creativeimaginativeand critical thinking concerningisual art and demoracy
in primary school settings
- select, classify and ogpare materials from the website livilgemocracy.com and Reference Framework
on Competences for Democratic Culture (RFCDC) to build meanjregfuland daily planning

- Evaluate primary schodlJdzL JEdm@efencesin acquiringdemocracy and visual art cultue with the use

of descriptorsin both contents




1.1 The Module

General Information:

Title of the module:Culture of Democracy through the Visual Art Education, Spring 2020
Name ofUniversity: Ss. Cyril and Methodius University, Skopje

Name of FacultyCl Odzf (& 2 F KinerRpbiigsEee a{ (o

Development Team: Maja Raunik Kirkov, Vesna Makasevska, Lulzim Ademi
Implementing LectureMMaja Raunik Kirkov

Number of teacher studentsnithe training: approximately 30

Number of classes per week: 2 clasksgure + 2 classes practical work at the university + 1 class practical
work at primary school

Number of class visits: (due to the Corona virus situation we do not have class visits)
Number of lessons taught by teacher students:

The pandemic made it impstble this semester for the students to do any practical teaching/learning in
schools.

Number of Model classes taught by the lecturer:

Short description of the contents of the module

Background

This module is intended for primary scheehchers troughsymbiosis of both contentgDidactics of Visual
Art Education with and Democracy. Teaching demociaacyisualart education can support the learning
processand provideenvironment where studentsan not only gain knowledge of the necessary subject
matter, but also methodical andecisionmaking competencies andkills for implementation of democratic
thinking andbehaviour from classroom knowledge to real life. The module attempts to convey tmeeod
and didactics of Visual Art on the one hand, andntooduce appropriate key competencies of democracy
education such as Responsibility, Rules and Law etc. in parallel. The materials, which are available or
corresponding website livingemocracycom, are intended to encourage students to recognize twhic
elements of personal development of future citizens are fundamentally present in art. The module also
intends to use the Reference Framework on Competences for Democratic Culture (RFCDC)tmn order
identify the forms of applied democratic culture integed in the classroom. This will be done by defining
the identifiable descriptors for each session and checking them afterwards. In general, we will take in
account what has been pointed out by Jslav Andel, when writing, that greater synergy between #res
and education at all levels would emphasize imagination, critical thinking, and problem solving. Educat
critical for the longterm sustainability of democracy and the arts play a pivotdé in educating the whole
person. Itis, so Andel, nesgary to open and sustain spaces in which innovation, creativity, art, and cult
are not commodities where we relate to them not as consumers, but as citizens and human behgss

in this appoach a leader of culture agaira source of vital cognitées capacities in the future only if it helps
culture to innovate in ways that do not entail commodification. Democracy requires arts and culture md
acutely for this very reasonhtfps://artseverywhere.ca/2018/04/02/educatiorde mocracy?/)



https://artseverywhere.ca/2018/04/02/education-democracy-2/

Understanding of teaching about democracy and through democracy is a necessary basic competence
realization of the contemporary edational processes, which enables studentiture teaches to establish
democratic culture among their primary school students. With the knowledge and skills about democra
education, teachers can be actively engaged in the use of the examples aadsnfor understanding
citizenship and human rights edudan in schools and in neformal settings of education.

Resources to be used:

Visual Art content

Visual ArtEducation

Democracy: www. living democracy

Democracy:Reference Framework @ompetences for Democratic Culture, A3 1




Competences for Dewcratic Culture addressed:

In each session we will showtegration of Visual Art Education with Didactic and Democracy content as an
integral semester module.

Competences Descriptors
Values Cl Valuing human dignity | D2 Argues that speéic rights of children should be respected and
and human rights protected by society
D4 Argues that all public institutions should respect, protect and
implement human rights (intermediate level).
C2 Valuing cultural D9 Expresses the view that the cultural disgy within a society
diversity should be positively valued and appreciated
D10 Argues that intercultural dialogue should be used to help us
recognize our different identities and cultural affiliations
(advanced level).
D11 Argues that intercultural dialogue shlmube used to develop
NBALISOG |yR OdAg Gdz2NBE 2F af A@Ay3
Skills C10 Autonomous learning | D62 Can select the most reliable sources of information or
skills advice from a range available (advanced level).
Cl1 Analytical and criticia | D65 Uses evidence to support his/her opinions
thinking D68 Can identify any discrepancies or inconsistencies or
divergences in materials beiranalysed(advanced level).
D69 Can use explicit and specifiable criteria, principles or
values to make judgnms
Cl12 Skills of listening and | D70 Listens carefully to differing opinions
observing
Attitudes 4 Openness to cultural D24 Expresses an appreciation of the opportunity to have
otherness experiences of other cultures
D25 Seeks and welcomes opportunisiefor encountering
people with different values, customs at@haviours
C7 Responsibility D42 Shows that he/she takes responsibility for own mistakes
D43 Consistently meets commitments to others (advanced level).
(8 Self¢ efficacy D45 Expresses théelief that he/she can carry out activities that
he/she has planned (basic level).
D48 Shows that he/she feels secure in his/her abilities to meet
life’s challenges (advanced level).
Knowledg | C18Knowledge and critica| D109 Can reflect critically on his/her own prejudices and stereotyp
e and underganding of the self | and what lies behind them (advanced level).
critical D111 can reflect critically on his/her own emotions and feelings in
understan wide range of situations (advanced level).
ding C20Knowledge andcritical | D118 Can explain why everybody has a responsibility to respect tH

understanding of the
world: cultures, religious,
history, media

human rights of others (basic level).
D120 can reflect critically on how his/her own world is just one o
many wortl views (basic level).




Module overview session by session:

Preparatory session
Session Topic of the Visual Art Democracy | CDC Session Time
session content content: addressed: | phases allocation

{ GdzRSY (i Qa
Treasure huntc key wordd /AK RNB Yy Q &

LINB LI N} GA2Y

NA 3 6 heisentito Ke2l&tSirgrsboydhail till 16.2.2020)

Preparatory
session

18.2.2020

Navigation
trough website:
www. living
democracy.com

Short
introduction
to the Aims
and
Objectives

Key Concept:

Rights and
freedom

(Children
rights -
general
introduction)

C2 D10
C2D11
C10 D62

Lecturer:
Relations of
art/culture
/democracy,
criteria for
democratic
culture
Sudents:
Discussion
and
presentation
of homework
Lecturer:
Brief
presentation
of the website
Sudents:
Learning
trough doing
C treasure
hunt in pairs,
presentation,

plenary
discussion

Lecturing30%
Activities:70%

Practice:/

Homework/ Individual tasks

¢ 2

SELX 2 NB

I Oh A NG B & #ha wedskegainvwalivirg Jdémddiad y/con




Session 1

Session

Topic of the
session

Visual Art
content

Democracy
content:

CDC
addressed:

Session
phases

Time
allocation

{GdzRSy (i Qa

LINB LI N} GA2Y

Exploring activities aimed for primary school students on the witav. living democracy.com

Session 1

25.2.2020

Introduction

of the Subject,
Aims,
Objectives,

Historical
Development
of the Visual
Art Education

Critical
approachof
the influence
of societal
changeson
the
development
of visual art
education

Influence of
visual art
examples to
the
development
of visual
literacy in
primary
school
students

Key
Concept:

/| KAt RN
Rights & the
Right to
Education

Children
Rights to
Visual Art
Education
learning:

V5 U6 L1
(Primary
school,
Class 6}

/| KAf RN
rights: a
work of art

Cl1D4
C2 D10
C2D11

Lecturer:
Historical
development of
Visual Art
Education
Sudents:
handout with
core guestions
Lecturer:
Introduction of
the subject
(Visual Art
Education with
Methods), Aim,
Objectives
Sudents:

plenary
discussions

Lecturing30%
Activities:30%
Practice: 40%

MOCK
Analyse 6
G§SNX¥Qa
harmony and
contrast in life
andin VAE
classes

Task to create
collages in
harmonious
and contrast
colourswith
democracy
motive ¢
Children's
Right Cards

Homework / Individual tasks

No homework

10



Session 2

Session Topic ofthe Visual Art Democracy | CDC Session Time
session content content: addressed: | phases allocation
{GdzRSYy i1 Qa& LINBLI NI GA2Y
To explorethe CDCkey concept Diversityand pluralism
Session 2 | Forming of Identification | Key C2D11 Lecturer: Lecturing 30%
3.3.2020 the Visual Art | and s_electjon Concept: C3 D12 Developme.ntal Activities: 30%
Concepts- of children’s ) ) stages of visual
Development | visual art Diversity C3D14 expression in Practice: 40%
of Visual creations in and ) early age in
L pluralism .
Expession in | accordance to correlation
Early Age their V5 U3 L1 with cognitive MOCK
developmental | C3 (Primary and mental Students as
stages school, growth (age 2 learners or
Class 3) Wg 6). observers.
are wizards Sudents: Main observing
Understanding Discussiong, | fask: _
the use of own presentations
visual art experiences by the teacher,
creations vs. presented | communication
based on the material between
visual Lecturer: learner ¢
principle Developmental | €amer, o
composition stages of visual| COmmunication
can support expression in | Petween
understanding early age in teacher and
and visuh correlation learner
expression of with cognitive
diversity and and mental
pluralism in growth (age 7
contemporary 18).
societies Sudents:
Selectdbn of
children

drawings based
on the
developmental
stages
presentatin

Homework / Individual tasks

No homework

11



Session 3

Session Topic of the Visual Art Democracy | CDC Session Time
session content content: addressed: | phases allocation
{GdzRSYy 1 Qa LINBLI N} GA2Y
e-materials - Reference Framework of competences Vol 2-25
Session 3 | Didactic Knowledge and| Competences| C7 D43 Lecturer: Lecturing30%
Forms in understanding | for Introduction of _—

i . . . . . .| Activities:70%
on I|r-1e Visual Art | of the meaning | democratic C7D48 didactic forms in ’
session Teaching and the use of | culture C 10 D62 | visual art Practice:/
31.3.2021 didactic RFCDC teaching.

; C11D9 e
methods in ) Soecificity of
. Introduction .
visual art VAT subject
. to the key .
education content, visual

Identification
and sdection
of didactic
forms in visual
art teaching

descriptors

art techniques,
evaluation of
students works

Sudents:

Discussion -
similarities and
differences in

general didactic
methodsd  VAE
methods
Lecturer:
Explanation  of
the descriptors
in the contextof
CDC

12

Homework/ Individual tasks

visual art education content (Raunik Kirkov, 2018: p.115 question 7, p.156, questions 10,11)

explanation of thetasks for RFCDC content: to identify 2 descriptors for each of 4 competences which (¢
realized wih children age710 in primary school context and to explain own selection for each descriptor




Session 4

Session

Topic of the
session

Visual Art
content

Democracy
content:

CDC
addressed:

Session
phases

Time
allocation

{GdzRSy (i Qa

LINB LI N} GA2Y

e- materials sent to students by-mail: http://www.ukim.edu.mk/mk_content p. 73, 155,156

Session 4| Contemporary | Knowledlge and | Key Concept: | C1 D2 Lecturer: Lectuing:30%
ondine | Methods Injunderstanding o oy capg | >@MArd VS | pcivities:70%
) Visual Art of the meaning contemporary
S€SSION | Teaching and | and the use of Understanding | C5 D27 methods of | Practice:/
14.4.2020| Learning contemporary | of the EDC key teaching and
methods iNVAE | concept cloe2 learningin
Equality ina | c11 pDes | VAE
relation with Sudents:
Identification teaching and C18 D106 | Relation of
and selection of| learning in D 107 each
contemporary | visual art explained
teaching and education method with
learning own previous
methods in learning
visual art experience
teaching during thc:z o
adzoe2sodu
of Visual Art
Implementation 9 RdzO} G A
of the concept Lecturer:
of equality in a9 ljdz £ A
the realization CDCconcepts
of visualart - concept and
teaching and equality in
learning primary
schoos
Homework/ Individual tasks
{GdRSyYy (a Klomthe wabB A& S™ NRKJ GKS fSaazy LIIFYyYyAy3 | o

with one method of teaching antkarning in visual art educatiornip implement elements of visual art
language and visual art techniques

13


http://www.ukim.edu.mk/mk_content

Session 5

Session

session

Topic of the

Visual Art
content

Democracy
content:

CDC

addressed:

Session
phases

Time
allocation

{ G dzR $rgpa@tion

http://likovna-kultura. ufzg.unizg.hr/predavanja. htnhist of principles of teaching in VAE (deliveredlina)

Session 5
23.4.2021
on-line
session

Principles
of
Teaching
in Visual
Art
Education

Knowledge and
understanding
of the concept
and strategies
for
implementation
of the
principles of
Teaching in
Visual Art
Education

Key Concept:
Rules and Law

Understanding
the EDC key
concept-
Rules and
Law in the
contex of
social
behaviourand
in visual art
teaching and
learning

Rules and Low
and principles
of VAT as a
teacher’s
personal
guidance

C3D2

C3D13

C15D89

C20D124

Lecturer:
Principles of
teaching in VAE
(age 610)

in relation with
other teaching
subjects
Sudents:
Analyses of the
list of principles
of teaching m
VAE

Lecturer:
Principles of
teaching inVAE
as ateacher's
personal
guidance.
Sudents:
Plenary
discussion C
implementation
of principles of
teaching in VAE

Lecturing30%
Activities:70%

Practice:/

of principles2 ¥

! ¢

Homework/ Individual tasks

Ay GKS

NEtFGAZ2Y
of elements of visual art language and visual adhi@ques in teaching

Students hae to: explain how they would use at least three principles/Ak; toelaborate implementation
2 T £ATYOEES dhShé imiplémiergayion

14


http://likovna-kultura.ufzg.unizg.hr/predavanja.htm

Session 6

Session Topic of the Visual Art Democracy | CDC Session Time
session content content: addressed: | phases allocation
{GdzRSYy 1 Qa LINBLI N} GA2Y
What is educational planningRttps://unesdoc.unesco.org/
https://www.sciencedirect.com/topics/sociaciences/educationaplanning
Session 6| Specifics | Spediics of Understanding | C9 D 56 Lecturer: Lecturing30%
30.4.2020 and . Visual Art of the key 10 D62 Specifics in Activities 70%
Planning | Education concepts Visual Art
in Visual GwSaLR Y3 Cc14D 84 | Education Practice:/
Art in the Sudents:
Education | Planning in implementation Discussion:
Visual Art in visual art characteristic of
Education teaching VAE VS other

Knowledge and
implementation
of planning for
various visual
art media in
VAT (% or 5"
grade students)

(studenty and
learning (pupils)

teaching
subjects
Lecturer:
Panning of VE.
Connection of
visual art media
and the concept
GwSalLklRya
in primary
school context
Sudents:
students
comment and
give their
solutions about
implementation
of responsibility
in planning of
VAE (university
context).

Homework/ Individual tasks

To present planning for realization of VAE éme visualart media for # or 5" grade students (one gradey
own choice); Teexplain theirdzy RSNAR G Yy RA y 3
university and primey school

27T

AYLIE SYSy il (A 2sayfdrs

15


https://unesdoc.unesco.org/
https://www.sciencedirect.com/topics/social-sciences/educational-planning

Session 7

Session Topic of the Visual Art Democracy | CDC Session Time
session content content: addressed: | phases allocation

{GdzRSYy 1 Qa LINBLI N} GA2Y

Bloom Taxonomy of Education@lbjectives Nationalprogram for education instgrade primary school

Session 7 | Annual and | Strategies Integrating Ci1D4 Lecturer: Lecturing30%
Daily for the CDC Strategies for
7.5.2021 Planning in | realization of| concept copz8 realizaton of Activities:70%
on-line Visual Art | Annual G D2 @SNJ c11 D65 | Annual Planning
session Education | Planning in |andt 2 f A VAE Practice:/
Visual Art in the Sudents:
Education realization of discuss and
the Annual rephrase the
planning in general strategies
Introduction | Visual Art and match it with
to Daily Education Iy ydz € LJ
Planning in across the
Visual Art subjects
Education Lecturer:
(based on Daily planning in
the Bloom's VAE EDC/HRE ke
Taxonomy of Concept
Educational GD2 OSNYY
Objectives) YR t2fA
its impact on
educational
system
Sudents:
Plenary
discussion:
interpreting the
national
educational
concept (35
grade

Homework/ Individual tasks

Students plan a presentation to show the realization of VAE for one semestef'dmdé students; Students
az2ft @S GKS Gl a1l LINBaSyidSR tRy AlHéu&tEn® foymentotdicy \doD PDIENG




Session 8

Session

Topic of the
session

Visual Art
content

Democracy
content:

CDC

Session

addressed: | phases

Time
allocation

{GdzRSy (i Qa

LINB LI N} GA2Y

Eform (word doc.) for Daily planningyational program for education inM2-5" grade primary school

Session 8
14.5.2020
on-line
session

Comparative
aspects of
Daily Planning
in Visual Art
Education

Daily
Planning in
VAE and the
use of Visual
Art Media,
Visual Art
techniques
and Visual
Language

Creative
teachers
approach in
realization
of daily
planning

Key
Concept:
Identity
V2U8Ll1l
Wants and
needs: what
is important
to me?

Student
handout for
us L1

Task to
decide
between
a2l bce{
and
ab995/{

C5D31
C5D32
C13 D79
C14 D 85

Lecturer:
Standards and
options for
realization of
Daily Planning
in Visual Art
Education
Sudents:
Plenary
discussiong
planning in VAT
and in other
subjects
Lecturer:
Creatve
approaches in
Daily planning
and realization
Sudents:
explain how can
VAT becme
presentation of
teacher's
identity
Lecturer:
explanation of
concept of
Identity and
Visual art
education

Lecturing30%
Activities:70%

Practice /

Homework/ Individual taks

Creation of one complete daily planning in VAE

Fill the student handout for U8 L1
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Session 9

Session Topic of the Visual Art Democracy | CDC Session Time
session content content: addressed: | phases allocation
{ G dzR S ypatdn LINB
Lowenfeld, V. (1947) Creative and mental growth. Macmillan Co., (S&lexted pages)
Session 9 Visual Art Introduction | Key Concept:| C4 D25 Lecturer: Lecturing30%
1.5.2020 Education Fo (?reatmty (Conflick C5 D 27 C_reatlvny N A ctivities 70%
and in visual visual
on-line Stimulation | expresions |v2 U4 L 1: | C9D50 expression in | Practice /
session of Creativity | in children a9 gS NB primary
of Primary age 610 okay! C17D 103 school
School wSIffeé students
Students and student Sudents: to
Strategies handout for classify the
and U4L1: Our children’s
techniques | problem ¢ visual art
for my problem creations by
stimulation the level of
of creativity creative effort
in VAE Or (by . Lecturer:
stuo!ent S Strateges and
choice) techniques for
stimulation of
V2 U4 L3: the creativity
! tdfAa in VAE
ARSI 3¢ Presentation
Student of CDC key
handout competence
U4L3 Voting Conflice
cards Sudents:
plenary
discussiong
students
elaborate
concept of
conflict VS
creativity in
primary
school.

Homework / Individual tasks

Students analyseand combine strategies and techniques for stimulation of creativity in primary school

02y G SEQ

F O02 NRAY 3

OKAEf RNByQa I

ERS
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Session 10

Session Topic of the Visual Art Democracy CDC Session Time
session content content: addressed: | phases allocation
{GdzRSYy 1 Qa LINBLI NI GA2Y
web based search visual art exhibition age-60
Session Evaluation | Criteria for | Key Concept: C2D9 Lecturer: Lecturing30%
10 of Visual Evaluation , ., Criteria for .
oMediag C4D24 . Activities:70%
28.5.2000 | A Works jof - evaluation _
in Primary | children’s V2 U9 L2 C6 D 36 | visual art works| practice /
on-line School visual art G¢KS L1RgS age 610
session | Children expressions | knowledge and Sudents:
alAfttac Plenay
discussiong
Creation of| Standards i A students
Portfolio | for Unit 9- ¢ S b OKS present
Exhibitiors | young ' classifications
inVAE | chiidren | of web based
work of art visual art
exhibitions age
6-10
Significance Lecturer:
of Standards for
exhibition creating the
from visual art
children’s exhibition in

works of art

primary school

Importance of
media in
contemporary
communication

Homework / Individual tasks
Realization of the activitg H | &
We will send students a questionnaire about tm@dule for general feedback for the Project

[ HG ¢ KS

L2 oSN 27F

1y26t SRIS

I YR
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https://www.living-democracy.com/textbooks/volume-2/unit-9/material-for-teachers-5/
https://www.living-democracy.com/textbooks/volume-2/unit-9/material-for-teachers-5/
https://www.living-democracy.com/textbooks/volume-2/unit-9/material-for-teachers-5/

1.2 Comment

A great challengen the training of teachers lies in the fact that both the content to be learned
(here visual art) and the didactics of the content and thus the profession of the teacher are not
neglected. After all, the students here are not supposetdécome artists, bt art mediators, and
the module presented here also makes an attempt to include democratic content and jointly
experienced democracy (Competences of Democratic Culture).

Only repeated application will show the extent to which this canoceed. Even morexciting will

be what the future teachers will learn from it and what they will implement with their own

students

20




2. Detailed Session Plans

Introductiont Prepared in detail for the wholeemester

The detailed planning ith the ten session plans must show how democracy contents are planned.
Perhaps even more intensively, however, the future teachers should experience and reflect that the
chosen teaching methods enable a high level of ggrétion and thus mean implemendedemocracy.

In addition, the distribution of teaching time in Lecture (by the Lecturer) and active learning time
through work and processing assignments should show that learning for all can only happen if everyone
is integrated into the active learningpproaches.

We have provided various activities for students that were realised in university setting and in the on
line lecturing.

The main goal was tactivate differentft S@St 2 F a (0 ,dzRs8Bryulat@ aritich dad ofcative/ 3
approach and to esuate their achievements. In the realization of the module at the university,
studentsexperiencednodel class teaching conducted by the lecturer.

More difficult was to provide the same quality of transmission of inforimatias well as gaining
adequate kowledge by oHdine sessions.

But shorthandedtime for contact with the student during ofine session, forced us to became morzl
focus on each detail of the lecturinhe precise planning of the time needed was crucial.

Before each session as conducteds went preparatory task to students, provide in that way necessary
basic information for the start of the session.

The most challenging was selection of visual art examples thatplarsedto match CDC/HRE content.
Evenall sessions were aimed for teadhstudents, they had to provide their trainirfgr teaching so
the examples have to correspond to the age of primary scpogils




2.1

Preparatory Sessianintroduction of the www. livingdemocracy.com

Date: 18.2.2020

Time: 9:00-12:00 Room: 114, 222

Session No. /

Lecturer(s):
Maya Raunik Kirkov

Part I¢ General information

Title of Session:

- Introduction of the www. living democracy.com

Overview, issues
addressed:

- Relations of art/culture and democracy, basic criteria of democratituie
- Introduction to the basic key elements of ED/HRE
- Introduction to the culture of democracy

Aims and learning
outcomes:

- Students willrelate and specifyvarious aspect othe relations of art/culture
and democracy
- Students willist, define, compardghe basic criteria of Democratic Culture

Practice teaching
elements included:

Percentage of time
allocation:

Lecture Active learning by Teaching practice in
University Students university or mock
teaching
40% 60 % /

Practice teaching
format used:

- [Jmock model lesson at the University by lecturer [] by student
- [ model class in school{] by stud[t classroom te[_Jher lecture
- [Janother format (specify):

RFCDC: Competence
(C)and descriptors (D
to be applied or
trained:

C2 Valuing cultural diversity

D10 Argues that intercultural dialogue should be used to help us recognize o
different identities and cultural affiliations (Advanced level).

D11 Argues that intercultural dialogue should be used to develop resgedt

ck GdINBE 2F afAQAy3a G23SGKSNE ol RAIyO

C10Autonomouslearning skill
D62 Can select the most reliable sources of information or advice from a range avail
navigation trough welgsite, (advanced level).

Room preparation,
infrastructure (board,
beamer, flipchart
etc.):

- LCD Projector

- computer

- white board

- white board markers in four different colours
- computers /mobile phones

Materials needed

- www.livingdemocracy.com
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Part 1l Session step bgtep:

Part 19:00 -12:00

Preparatory task: treage hunt¢]l S& 62 NR &/ KA f RNB yiQlie seNtPod &Kpiio madl 6K 2
16.2.2020)

Lecturg: 9:00-9:20
Relations of art/culture andlemocracy,basic criteria of democratic culture

Students: 9:20 - 9:45
- will showthe results of the homework
- Benary discussionand explanationabout the content of the site Livingdemocracy.com and was to reg

Pause9:45 ¢10:00

Part 2
Lecturer: 10:00-10:10
Brief presentation of the website

Students:10:10-10:40

- Learning trough doing treasure hunt in pas

- Students showhow they selectedand distinguishedamong possibilities in the website astiow the
results of the task

Lecturer: 10:40-10:45

- Analyseof the process of exploring the site

Part 3
Homework 10:45-10:55
To explore activities aimed for pmary schooktudents on the site www. living democracy.com.

Part4
Debriefing and evaluation of the sessioh0:55-11:00
Plenary discussionsstudents discuss and rephrase the general strategies of search through thsitseb

Part 1ll¢ Report (Debrefing and evaluation):

General remarks Student were really enthusiastic to participate on this session by their own wo
from students: ¢ this was the first time that they receive a homework before the start of the
lecturing. They noted that theenjoyed the task, found it interesting and
challenging, like a game, and express developed curiosity to participate on th
ddz02S00aQ FOUADGAGASE

Debriefing of the Content (Subject odemocracy)

RFCDC: Competence| | evaluated student’s individual discussions about ways they find the treasure
(C)and descriptors (D] / KA f RNByYy Q&  Nditedifingrdemdcrdcy.licknfbasédSoa the real

applied or trained: possibility and options integrated in the site navigation

The evaluation of théreasure hunt as a piical task at the university was base
on the same criteria the possibility to reach the goal searching the siBtudents
reported tree different ways of reaching the goal.

23



Content (Relations of art/culture and democracy)
| did rot evaluate students nderstanding of this content

Through(learning democracy through the teaching approach)

In the plenary discussion, students present their excitement to became a part

the project and the satisfaction of the use of the methodtlid web-site search

to realize a homeworkThey like the play and the aspect of surprise searching
site. Students express understanding that the contents placed in the-sitebcan
be used in various subjects

RFCDdescriptors weplan, visiblefor the students, or came additonally in

action etc.)

C18D109Can reflect critically on his/her own prejudices and stereotypes and

what lies behind them (advanced level).

- |l ask the questions: Can they explain the difference between prejudice an
stereotypes?
They gave the examples foprejudice (students marked as a good student 3
the time vs. students marked as a bad student all the time, good student
good person, bad studeng bad person)

{GSNB2GeLISa 662YFy OFyQl RNAGS dgS
girls are focused onasmetic only...)

C7D42 Shows that he/she takes responsibility for own mistakes (intermediate

level).

Student gave the examples of their own experiences during the examination

session, how they learn to learn, how they learn todfso©n what is important,

how they learn to avoid night parties in exam sessions...etc.)

C20 D118Can explain why everybody has a responsibility to respect the hum

rights of others (basic level).

My mistake - | did not check this competence.

Evaluation of the
homework:

Genenl remarks by
the lecturer:

General remark concerning time table: instead of planed 3 hours for realisatig
have realised everything in 2 houtsa colleague asked me to short my time in
the room, to enable him to hava meeting with the same studentsiue to his

appointment with a doctor.
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2.2 Sessionl: Introduction of the Art Subject andthe Right to Education

Date25.2.2019

Time: 9:00-10:00 12:0014:00 | Room:114, 222

Session 1

Lecturer(s):
prof. MayaRaunik Kirkov PhD

Title of Session:

- Introduction of the Subject, Aims, Objectives,
- Historical Development of the Visual Art Education

Overview, issues
addressed:

- Characteristics and the influences of the society on the education trough a
andvisual art education
- |/ KAt RNByQa wioFdudalions (GKS wAIKI{

Aims and learning
outcomes:

- Student willcritically relate on the influence of historical period and societal
changes to the development of visual art education

- Students willkelaborate and specifyhow the use of visual art examples of
variows cultures and historical periods can support development of visual
literacy and visual culture in primary school students

- Students willanalysethe process ofearning about children rights in the
context of visual artthey will experience children righ in class througthe
implementation of artistic/creative mode of expression

Practice teaching
elements included:

Model class prepared and realised by the lecturer. Students as learners or
observers. Main observing task: communication dynamics betweacher-
learner and learner learner.

Percentage of time
allocation

Lecture Active learning by Teaching practice in
University Students university or mock teaching
30% 30 % 40% mock teaching

Practice teaching
format used:

B mock model lesson at thUniversity by lecturer [] by student
[CDmodel class in school{"] by stud[]t classroom te[ Jher lecturer
[Janother format (specify):

RFCDC: Competence
and descriptors
applied or trained

C1Valuing human dignity and iiman rights:
D4. Argues that all public institutions should respect, protect and implement
human rights (intermediate level)

C2 Valuing cultural diversity:

D10. Argues that intercultural dialogue should be used to help us reo®gur
different identities and cultural affiliations (advanced level).

D11. Argues that intercultural dialogue should be used to develop respect ang
OdzAf GdzNB 2F Gt AGAy3a G23SHKSNE o ROLY

C18 Knowledge and critical understanding of the self

D109 Can reflect critically rohis/her own prejudices and stereotypes and what i
behind them (advanced level).

D111 Can reflect critically on his/lher own emotions and feelings in a wide rang
situations (advanced level)

C 20 Knowledge andritical understanding of the world
D118 Can explain why everybody has a responsibility to respect the human rig

of others (basic level)
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Room - LCD Rjector

preparation/setting, - Computer

for beginning and - white board

different phases; - white boad markers in four different colours
infrastructure (board,

beamer, flipchart Rooms settings:

etc.): - lecture: room 114 cinema setting 9:0®:45

- practical work at the university: room 222 10:QQ:00 for model class learnin
tables with chairs positioned in two parallel lines with 4 tables with shair

between
Learning materials, - Ppt: Introduction of the Subject (Visual Aftlucation with methods), Aims,
handouts, ppt Objectives and Historical Development of the Visual Art Education
needed: - Handout for students

- tK2G202LIASa / KAfRNBYyQa wAiakda /I NF

- original student works with realized visual art contertiarmonious and
contrast colours

ppt: presentdion of visual art works with children’s rights content

Materials needed Drawing paper, pencils, markers, tempera colours, brushes collage paper, glu

scisors

Part Il: Session step by step

Part 109:00- 9:20
Lecturer: andgroupwork/discussions:
Historical development of Visual Art Education

Part 209:20 - 9:40

Students:

Will elaborate andillustrate answers in thehandout with core questionsgiscussabout stages of historical
development of VAT

Part 309:40 ¢ 10:00
Lecture:
Introduction of the subject (Visual Art Education with Methods), Aim, Objectives

Part 412:00 ¢ 14:00

Step by step realization of model class learning

Before the implementatin of the procedure presented in the lessontdacher explains visual art concept

in these case Visual art principles harmonious and contrast colours in visual art expression:

Lecturer:

Explain the students (18total number) willhave specific r@s by their randomly chosen place to sit

students in the middle (No.6), observers of the communication between student omighe (No.6), and

observers of the communication between teacher and the students on the left (No.6).

- Teacher ask students basjoestions: what is colour, how and why we peik@ colours, why the objects
have colours.

- Teacher explain structure &f i S &6@ur wheel (primary, secondary, tertiary colours)

Students:
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Will analysethe terms harmony and contrast in real life andmpake the use ofharmonious and contrast
colours in visual atwith examples of original student visual art creations in different art techniques:
painting with tempera, aquarelle, collage, print with plant leaves, monotype).

Lecturer
Explanation of motive; Democracy content:
/| KAt RNByQa wA3IKia Shivldﬁeff Rights Ao VisLal Arl B ducatielning (VA5 2Jyit>6
Lesson 1 (Primary school, Class¢8) KA f RNBY Qa NartEEz&’ct'riﬁJdént rgcei(g@ NntedZ2cdpies
of randomly picked 8lustrated children rightsféw variants2 ¥ y OKA t RNXB Yy Qpéepandd 3
1. t 26SNJ t 2AyG tNBaSydalradAz2zy 6AGK OAadd f I NI SEF
-t I dA Y SISy R /K S OilcahdNdR DrEcanmvagp H y
- Paul Kleedndscape with sunset923 oil on cardboard
- al NO [/ KF3Fff a¢hdzy SeSsuas) 1974, e logiash, watercolour and pastel on p
- Pablot A O & aRIEYACKRS 2F &l f GAYé@hwdjdzSae wmpnpd 2Af 2\
2. Analyse ofthe colours used in the art woiksa relation with harmony or with contrast
3. Explanation of visual art techniques needed to accomplish the ¢asklage

Students
- Will select, imagineand create type and style otollages in pairs
- Other studentswill observe by the given task
- After the realization of thecollagestudents with the roleg pupils will name and explain chosen
children right & motive for their collage anéhterpret and show how they implemented harmonious
or contrast colour

Debriefing and evaluation of the sessiorstudentswill express their opinion about session

Part Ili¢ Report (Debriefing and evaluation):

General remarks Student had evaluate@ommunication between students and studefteacher.
from students: They noticed that lecturer was talking too fast and cotrme. They also reported
GKIFG addzRSyiQa O02YYdzyAOFdA2y o0SGsSSy

Debriefing of the C1 D4Argues that all public institutions should respect, protect and immglet
RFCDC: Competencel human rights (intermediate level).

(C)and ascriptors Tt O02YLISGiSyOSa 6SNB SOl fda GSR oe@
(D) applied or student handout at the beginning and from the individual discussionsllustrated
trained: version of children rights.

C2 D10Argues that interaltural dialogue should be used to help us recognize ou
different identities and cultural affiliations (advanced level).

C2 D11Argues that intercultural dialogue should be used to deperespect and
Odzt GdzNB 2F aft AQ@Ay3d G23ISHGKSNE oF RAIYyO

C18 D18 Can explain why everybody has a responsibility to respect the human
rights of others (basic level) by the comments in the plenary discussion

C18 D10%Xan reflect critically on his/lheown prejudices and stereotypes and wha
lies behind them (advancedel) realized in the Preparatory session, but we
NELISEFGSR F3AFAY y263 gAlK az2yYS ySg IR
aisSrtesxr a!ft 1ARa G2RIF& &adid NE3 INASR & AR
play with the friends, they want only computérs & ® ® ®
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C20 D11XCan reflect critically on his/lher own emotions and feelings in a wide ra
of situations (advanced levet)discrimination at school by student appearance,
exposure orthe dangerous info, etc/

Evaluation of the
homework /
student’s workat the
university / primary
school:

A) Content (Subject or democracy)

| have evaluated student's understanding of th&(K A f RNBy Qa wA 3IKI

Education,Children Rights to VialiArt Education by their individual discussions.

Students were reallynterested to read and perceive illustration of children’s right

Their comments were based on several perceived aspects:

- They were surprised that the Definition of the child child is a person under 18
years of age.

S [ A1SR GKS Aff defieinguaf the cdilg is gammaurt i &l lagSad
judicial decisions; thewed SAy3 2F GKS OKAftR 02YS3

- I 2YFANNYSR (KIF G ol ¥YE3Hs¥te yhist edstiréoyhe Igedt of
Ada FoAfAGeY O KAHYILI CORYASEyiRiNSERyaS&iA aJealiitr
(ex. Roma children, violence on children by parents, teacher, friends...).

- 9y (iKdzA A @BKS OOKIAKIRIQ&G T NBSR2Y 25 LANBMAYA
aCNBSR2Y 27F (K2dzAKGxX 02yaOAaASyOS | yH

- 1 2YYSyYy G SR {KS FréeomtoRihaBgyit, chidscikircé and religion' in

school context in our country is still under the strong influence by authoritative
teachers

-/ 2YFTANNYSR A Fdugatbhal ajfr® Schodl €dudation should develop
eachch f RQAa LISNE2YEFfAGE FyR GFfSYyda ac

-/ KAt RNBY NAIKG a! OO0Sage Kil2d | cRIND KINA
G2 LINRGSOG 1ARa TNRY Rctiafydddussa inkhg T 2 N
context of our state no state protection of any kind

B) Content (Rlations of art/culture and democracy)
Creators (students) and observers explained the use of both contents in realize
collages. They report that two collages presentccessful understanding of both
contents and their compatibility, and that one collag;las made without real idea,
just to fulfil the surface, so the task was not realized well in it.

C) Through (learning democracy through the teaching approach)

- From 18 stdents in the plenary discussion, students presented their excitem
to be a part of theproject and the satisfaction of the use of the method of the
web-site search to realize a homework

- They like the aspect the play and of a surprise during the seafrtie site

- Students express understanding that the contents placed in the website can
used in various teaching subjects in primary school

General remarks by
the lecturer:

General remark concerning the timetable: we implemented the changes sugges
by our traine Rolf in the main schedule before the start of th& session discussed
during the preparation. The realization of all activities was completely by the
planned timetable.
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2.3

Session 2Forming of Visual Art Conceptand Diversity and Pluralis

Date: 3.3.2020

Time:9:00-10:00 12:0014:20 | Room: 114, 222

Session No. 2

Lecturerg):
Maya Raunik Kirkov

Part I¢ General information

Title of Session:

Forming of the Visual Art Concepts

- Development of Visual Expression in Early Age

Overview, issues
addressed:

- Developmental stages of visual expression in early age in correlafitbn w
cognitive, emotional, motor and mental growth of children

- Diversity ad pluralism

- LYGNRRdZOGAZY
Concepts oEDC/HRE

2T GKS O02yOSLIi 2F Aa5A{

Aims and learning
outcomes:

- Selectionand classificationof children’s \sual art creations in accordance to
developmental stages

- ldentification and illustration of own understanding ohuman rights, concept
Diversity and pluralism

- Student willshowhow the wnderstanding the use of visual art creations based
on the visual priniple-composition can support understanding and visual
expression ofliversity and pluralismin contemporary societies

Practice teaching
elements included:

Model class prepared and resdid by the lecturer. Students as learners or observe
Main observig task: presentations by the teacher, communication between leart
¢ learner, communication between teacher and learner

Percentage of time
allocation:

Lecture Active learning by Teaching practice in university
University Students or mock teaching
30% 30 % 40% mock teaching

Practice teaching
format used:

- [l mock model lesson at the University by lecturer [] by student
- [Imodel class in school{ ] by stud[ ]t classroom te[_Jher  lecturer
- [Janother format (specify):

RFCDC: @upetences
(C)and descriptors (D
to be applied or
trained:

C2 Valuing cultural diversity
D11 Arguing that intercultural dialogue should be used to develop respect and a
culture of living together

C3 Valuing democracy, justice, fairness, equality and th& raf law

D 12 Argues that school should teachdsnts about democracy and how to act as
democratic citizen

D 14 Argues that the laws should always be fairly applied and enforced

C5 Respect

D 31 Express respect for religious differences

C11 Analytical ad critical thinking skills

D 68 Can identify angliscrepancies or inconsistencies or divergences in materials
being analysed

Room preparation,
infrastructure (board,

- LCD Projector
- Computer
- white board
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beamer, flipchart - white board markers in faudifferent colours

etc.):

Rooms settings:

- lecture: room 114 cinema setting 9:0.0:00

- practical work at the university: room 222 12:0@:00 for model class learning
tables with chairs positioned in two parallel lines with 4 tables with chairs
between

Materials needed - Drawing paper,pencils, tempera colours, brushes, covers for the desks, two
glass for water, pallets

Part Il- Session
Part 19:00- 09:20
Lecturer:
Developmental stages of visual expression in early age in correlation with cognitiveeartdl growth of
children (age )

Part 209:20-09:40

Students:

Plenary discussion: Studentsialyseoriginal children’s drawings of antistinguish and classifythem by
developmental stage

Part 309:40- 10:00
Lecture:

Developmental stages of visuexpression in early age in correlation with cognitive and mental growth of
children (age 718)

Part 412:00 ¢ 14:20
Model class learning:
Lecturer:

Before the implementation of the procedure presented in the session 2, teacher explains visual aptcon
in these case visual art principle Composition.

Teacher explain that the students (2@otal number) will be divided in three groups by their role in the
previous session: those who were students are now observers and vice versa: No.12 stuakkatsole of
pupils in the middle, No.10 studentswere observers of the communication between students, No.4
students were observers of the communication between teacher and the students

1. Teacher asks students basic questions: did they ever hear titd @@mposition, in what relations,
how they connect the word meaning with other subject areas (music, poetry, essay writings, organizati
object in a room space....).

2. Based on the answers of the students, teacher continues to explain the definifithe Composition
in the context of visual arts: paintings, drawings, prints, sculptures, movies, videos, cartoons. Teacher
the definition of the composition on the understandable level for the primary school students as the
arrangement of the dierse visual elements in a painting or other artwork in a decorative manner, so the
can elaborate feelings and ideas.

3. Teacher explains the structure of the various types of visual compositions by presentation of vi
art examples made in several v@art techniques: net composition and free composition, ask students a
the explanation to recognize type of composition.

4. Discussiorwith the students about term composition and analyses of the use and the placement
the visual art elements in presented composition.
5. Explanation of motive; Democracy content: diversity and pluralism in the society and compositig

as a way to include various diverse elements in life in a quality and-leystied social life
VoI5 U3 L1C3 (Primary school, Clg)s#/e are wizards

The aim of the session is to become familiar with human right and the concept of diversity and pluralisr
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Teacher compares diverse elements in one visual composition which made a visual art message comy
with diverse values and attitles in social life. Teacher discuss with the students about situations, differe
lifestyles, conflicts that appear in contemporary living.

At the same time, students are required ittentify 8 A i dzr GA2ya O2yySOGSR G2 (
environment that demand a better solution, and tonagine solutions ¢ both «magical» and «realg
together: ex.- what can an ordinary person do to solve a problem? what can a wizard or witch do? The
pupils will learn to distinguish realistic and magical solutiomsdifferent kinds of problems.
wDiscussiorhow the use of visual art creations based on the visual princiglemposition can support
understanding and visual expression of diversity and pluralism in contemporary societies. The task is t
create specfic type of visual art composition toombine diverse elements in one visual message which
expresses magical solution of diversity and pluralism issues. Student can draw an image of an ordinan
person or a wizard.

6. Explanationof visual art techniques eeded to accomplish the task drawing on a paper with
tempera colours

Students

Sarts to interpret drawings in pairs

Other students observe by the given task:

- observers group 1: presentations by the teacher, communication between student and student
- observers group 2: communication between teacher and students

Lecturer:

Works individually with each pair of students, encouraging, supporting, correcting technical realization
visual art techniques

Students

Interpret own drawings in order to explain howsual art composition supports transmission of magical
solutions of diversity and pluralism in society.

Part 5

Homework 13:55-14:00

No homework

Part 514:00-14:20

Debriefing and evaluation of the session:

Students show their satisfaction with presation of systematic introduction to the culture of democracy.
They explained own attitude that democratic behaviour has to be one of the main characteristics of ea

well-educated student.

Part Ill¢ Report (Debriefing and evaluation):

General remarks (As proposed ifPart 6from the Session planning):

from students: The session was accepted by students with curiosity. Some of the students dig
participated on the previous sessions, so they we excited to see and join; the
who have previous twexperiences stated that are looking forward to develop
their understanding of the concept of integration (visual art education and
democratic behavion).

Debriefing of the C2 D11

RFCDC: Competence| Explanationsof drawings of pairs No:& were supported by examples of other
(C)and descriptors (D] students that the diversity is still not present in the society as a richness, tan a
applied or trained: inevitability which is hard to accept.

C3 D12

5Aa0dzaaizy 2y (KS RNéndigcinmation. Stukehnts R NS y
commented that school has a key role in educating students not to react in
discriminative way as shown in a drawing (3 studentai@g one with different
colour skin and different way of thinking). They explained the view that instefad
magic, educational system should provide development of children's democra
culture.
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C3 D14

Students clearly agreed that only with the rule aWi, each child can grow and
develop its own potential. They explained few examples when school authoritig
do not fairly applied treatment of each child regardless their diverse
national/family culture. They also referred on the drawing by the pair No. 4
confirming their concerns that state does not always applied law fairly to all wh
polluted living environrant.

C5 D31

Encouraged by the explanation of pair No.5 students suggested that the
celebration of religious holidays between participants of diversigious can
develop deeper understanding of cultural pluralism.

Observers identified that during drawinig pairs, communication between
students with diverse religious was based on tolerance and mutual support: th
interaction with the lecturer waglose and with equal respect to all.

C11 D68

Student identified that they were not aware about complexitytlod democratic
behaviour in such a systematic way. They confirmed their need to overcome tl
discrepancies with further work and learning. (Ex. RA Ry Qi  {tgaéhér |
can inform pupils so precise about how to act an behave; it will be giredit i
children adopt democratic culture of thinking amelacting; teachingand learning
processes will be muchasierwith knowledge about democrat solutions¢ both
teacher and pupils).

hodaSNIBSNBE NBLRNISR GKI G € SOG dziwisimie anhdz
support, but suggested that she have to speak slowly when explain visual art
works, so it will be more understandable for young pupilfiey explained their
satisfaction with presented content and process of learning.

Evaluation of the
homework

/

General remarks by
the lecturer.

The whole atmosphere was so supportive and encouraging for me, showing th

the students understand my rolm this innovative approach.

Descriptors of the reached competences were implemented by me only, asin

previous mock.

The evaluation of implementation of descriptors was made by assessment of

learning process and assessment of learniagults.

We have implemented all planed descriptors in this session.

It was clearly visible by:

- level and quality f RFCD cpatences shown in drawings

- quality of elaborations of created drawings made by student with the-role
pupils

- analyses on the learningrocess made by students with the reddoservers

- aGdzRSYyiQa o0SKI@A2dz2NJ RdZNAyYy3I GKS NBI

The reason was ynappraisal that students have to be involved in the process fi

have to experience the culture of democracy as participantsngutivo mockg

and to become able for implementation of the descriptors in a structured way.

My plan for the next session ie share printed set of competences and

descriptors to all students and to introduce it in a formal way (during lecture) &

in inductive way (during my teaching in primary school class).
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2.4

Session

3Visual Art Education through the Culture of Democyac

Date: 31.3.2019

Time:; 9:00-10:00 12:0614:00 | Room: e- mail communication

Session 3

Lecturer(s):
prof. Magja Raunikkirkov PhD

Title of Session:

- Didactic Forms in Visual Art Teaching
- Competences for democratic culture (CDC)

Overview, issues
addressed:

- Correlation with student’s general knowledge about didactic foohteaching
- Introduction of the didactic Forms in Visual Art Teaching
- Introduction to the key descriptors fo€Competences for democratic

culture (CDC)

Aims and learning
outcomes:

Stucents willexplainand distinguish the meaning and the use of didactiorms
in visual art education

- Students wilidentify and seled didactic forms in visual art teaching

- Students will be able toaame and find CDC key descriptors

Practiceteaching no

elements included:

Percentage of time Lecture Active learning by Teaching practice in

allocation University Students university or mock teaching
20% 80 % /

RFCDC: Competence
and descriptors
applied or trained:

C1 Valuing humamlignity and human rights
D2 Argues that specific rights of children should be respected and
protected by society

C3 Valuing democracy justice, fairness, equality and the rule of law

D15 Argues that democratic elections should always be conduicesdy and
fairly, according tonternational standards and national legislation, and without
any fraud

C7 Responsibility
D42 Shows that he/she takes responsibility for own mistakes
D43. Consistently meets commitments to others (advanced level).

C5Respect
D28 Expresses respect for oth@eople as equal human beings
C10 Autonomous learning skills

D62 Can select the most reliable sources of information or advice from a rang
available (advanced level)

C11 Analytical and critical thinking
D69 Can usexplicit andspecifiablecriteria, priciples or values to make
judgments (advanced level)
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Learning materials,

handouts, ppt e-materials:
needed: w _“xe . h_o ¥ I d OHAMYyOLD I to” "
be”q’ L Ot_tOCD TTh®Toe TTY T03XI M

http://www.ukim. edu mk/mk content

WREFERENCE FRAMEWORK OF COMPETENCES FOR DEMOCRATIC CU
Volume 2Descriptors of competences for democratic culture :2I5( in
Macedonan language)

w. "~ h ™~ ”h*m S X (DOM(*)(*§NPU(D o:°“too_"‘* 3 ’“_ _ o
w " _x7T 6@ apo-whpTe e . 0°,0_<D=j"0h*‘h"'¢01
Room
preparation/setting,
for beginning and Computer

different phases;
infrastructure (board,
beamer, flipchart
etc.):

Internet connection

Materials needed - Computer

Part II- Session step by step

Part 1

Lecture, ong line guidance:

1. e- materials sent to students by-mail

2. lecturer's explanation that the new material is strongly connected and originates from didactic

3. explanation about thedcus of this session:
similarities and differences with student’'s previous knowledge about didawtithods in general
introduction of didactic forms in visual art teaching
WAYLRNIFYOS 2F dzyRSNARUGFYRAY 3 (KS catidsQuhderatadding &
the content, realization of the visual art techniques, evaluation of studewdsks in the use of didactic
forms of teaching

4. guidance/ remarks about use of sent materials

5. SELX Iyl A2y 2F GKS 62NR (CBripatéhdel fakidembkradich ofilturé (CHC) (

Part 2

Homework:
1. to elaborate the answers on thequestions aboutvisual art education content Didactic Forms in

Visual Art Teachin(Raunik Kirkov, 2018: p.115 questi@np.156, questions 10,11)

2. to solvethe tasks forRFCDC content

- toidentify 2 descriptors for each of 4 competences which can be realizes with children1égie?
primary school context

- to explainown selectionfor each descriptor
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Part Ill- Report (Debriefing and evaluation):

General emarks
from students:

It was the mail given tasks to student, so they did goteany remarks about
O2YYdzyAOI GA2Yy BAGK fSOGAINBENI 2R 02YY
K2 Y S g 2tdNdeQritime.

Debriefing and
evaluation all lesson:

a) About Content(Subject or democracy)
Evaluation of:
- student’s selection oflescriptors fodemocratic culture (CDC) and
- explanation ofa (i dzR ®whilafpiach to selection
b) Through(learning democracy through the teddng approach)
Again,the samec evaluation of thehomS ¢ 2 NJ Q &

Debriefing and
evaluation RFCDC:

The evaluation of implementation of descriptors was made by assessment of
learning process and assessment of learning results.

We have implemented alplaned descriptors in this session.

It was clearly visible yb

Student’s competences presented by the answers inhtthmework
C10Autonomous learning skills

D62 Carselect the most reliable sources of information or advice from a range
available (advanced level).

From total number of received 3 2 Y'S ¢ 2 NJ IK32XY S5 2R\ RYEQ
selection of the descriptors. All the rest 82 Y S ¢ 2pide@ Student's sektion
which correspond to their individual understanding to the CDC. Each student
selectsand explain own choicef 8 from 135 descriptors (2 descripte for each
one of 4 CDHR competences).

C11Analytical and critical thinking

D69 Can use explicit argpecifiablecriteria, principles or values to make
judgments (advanced level)

We can evaluate realization by the student’s explanation of the selechien t
have made.

Examples of student’ s explanations about competence Values:
C1Valuing human dignity and human rights

D2 Argues that specific rights of children should be respected and
protected by society

Student’s comments:

With the realization of thixompetence, emphasis will be placed on the
differences and specifics that exgsin all,but shouldbe appreciated and
respected. Children need to realize that each person may have different habits
from others, but this should not be perceived as bad oarsge. On the contrary,
they have tatry to get to know people with cultures ffierent from their own, to
learn about others and communicate.

Realisation of this descriptawill to stimulate children to be open and accept theit
friends with all their stragths and weaknesses.;
To appreciate the differences and never put aside the one who is different fron
them. Only through conversation children can discover differencessandarities
that exist in the society thasurrounds usand to find the best wayat interact.
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C3 Valuing democracy justice, fairness, equality and the rule of law

D15 Argues that democratic elections should always be conducted freely and
fairly, according to internationaktandards and national legislation, and without
any fraud

Studert’'s comment:

With the realization of this competence, the children will expect the one who
deserves to always win, without any deception. They will learn that every voicé
important and wothwhile and every voice should be respected.

Examples of students explanations aboutompetence- Attitudes:

C7 Responsibility

D42 Shows that he/she takes responsibility for own mistakes

This competence indicates that children (and later as adults) Idhalways admit
their mistakes, accept them and take respongipilfor own behaviour, bear in
mind the consequences of that mistake. Children would realize that they might
been aware of their own mistakes. And of course, we humans make mistakes
conscously or unconsciously, but the end what is important, thatastake
responsibility, means to understand.

D43. Consistently meets commitments to others (advanced level).

We can evaluate this descriptor emlised becaus&1 from 40 students respond
onthe task ontime, 28 from received 3Bomework presentedcomplge
answers

C5 Respect

D28 Expresses respect for other people as equal human beings
With this competence, children would learn that they should treat everyone kin
and politely,because we are all equal human beings. Respect should be given
everyone,no matter what skin colour they have, what religion they believe in o
what nationality they are, we are all human and we all deserve respect.

By realizing this competence, students will realize that everyone has different
beliefs and different things &fct different people. The fact is what offimds
attractive and accurate for someone else could be quite the opposite (in terms
the politicd programs offered). Politics is only a small part of a person's life an
that part does not define the wholegoson and does not set all of his values,
which means that regardless of the political opinion, every person deserves
respect. On the other handhe student will be free to express his political views
without expecting to be humiliated or disrespected thers.

Examples of student™ s explanations about competence Skills
C13Empathy

Drp ¢F1Sa 20KSNJ LIS2LX SQ& TFSSsfodsyaa Ay
With this competence, with its realization, children would always put themselve
in the place of the othebefore doing something. That is, if a child wants to hurt
offend another child, he or she will wonder how that child could feel. If he
understood that the child would feel bad and uncomfortable, then he would no
take that step.
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C8Self¢ efficacy

D48 Shows that he/she feels secure in his/her abilities to meet life's challenge
(advanced level).

We can evaluate this descriptor msplemented due to student’s high quality
response to the task even they received only few information before the task
realization.

hyteé GKS SELXIFyYyFdA2y 2F g2NR aRSaONJ
democratic culture (CDC) and explanatiohtlee tasks for RFCDC content were
given to the students by the lecturer.

Even so, they were highly engaged, choosirgrtiost appropriate descriptors by
their own opinion. We can evaluate each student individual approach and
understanding of CDC.

C20 Kiowledge and critical understanding of the world

118. Can explain why everybody has a responsibility to respect the huiglais of
others (basic level).

We can evaluateealization bythe student’s explanation of the selection they
have made.

Student’s comments about competencgkills

C16 Ceoperation skill

D99 When working with others, supports other people despite diffiees in
points of view

Working in a team a group the childrezan come across different opinions from
the members of the group about how to solve the task. By realizing this
competence, children will realize that everyone's opinion is important and shot
be respected, whether there is someone in a group who thirnkm@ntly from the
others.

Students are advised to acquire the ability to discuss with arguments. If you c:
disagree with whether they can have more people, whether you want to be
resolved orconsider giving them a chance to review or deliver them, tbey
accept if you want to talk and wrap up.

Student’'s comments about competence Knowledge and critical understanding
C19 Knowledge and critical understanding of language and communication
D112 Can explain how tone of voice, eye contact and body languageaid
communication

By realizing this competence, the nearbal type of communication would be
developed. This means that children can often communicate without saying a
word. And we can o@in send a message without saying a word. For example, t
tone of voice gives us an idea of whether we are angry, calm, or sad.

The toddler should be able to control his voice in the various situations, to lear
how to communicate with other people withidieyes and body, and most
importantly, know how to explain io others.

General remarks by
the lecturer:

The session was accepted by students with interest and responsibility.

They responded on the task selecting and explaining the reason for their own
choices.

| find than they explain task with the democracy content more deeply than visu
art task. My opinion is that the reason for this is the need to express merely

theoretical knowledge of the use of didactic methods in visual art education
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setting, and that CDHR content was based on their own judgment and critical
thinking.

Both contents are realised, but student’s enthusiasm was bigger in EDHR task
realisation.

| found thatstudents like challenges in learning and expressing.
Based on the recommentlan of implementation of the CDC from tiREFERENC
FRAMEWORK OF COMPETENCES FOR DEMOCRATIC CULTURE
Volume 3, explanation of implementation ofth@:Y S& 02 YLISiSyOS
to be developed as crossurricular competences in the curriculum, and thism
of curriculum is expected to cross the boundaries of subjects and a disciplinary
way of thinkingl 6 2 dziT G KS 02 y (i $dédidad t@imple@dRidzild park
of EDHR content evelrdid not introduced the students all key ConcetsEDHR.
My motive and decision to implement Introduction to the key descriptors for
Competences for democratic cufi (CDC) in this stage of programme realizatio
was gained with this approach. | intentionally did not explain deeply each
competence and descriptor, seattj a task with general explanation to make
addzRSyita G2 atSIFNYy o0& R2kngvdedige canife (K
assessed bearing in mind the possibility to my onlgammunication with the
students.

Much more in this way the students will have modeep understanding of the
general concept and pragmatic implementations of EDHR context, which will
hopefully lead to perceiving EDHR key concept in a more understandably way:

The results are encouragingmake me understand that | have to go further it
creation of challenging tasks.

One of the most frequently selected descriptors by mu great surpaias in the
competence- Knowledge and critical understanding:

No0.112 Can explain how tone of voice, eye contact and body language can aic
communication

I strongly hope that the reason was deeply related with student’s awareness o
possibilities of thesubject Visual Art Education in primary school context, as a
subject with dominant nofverbal way of expression.
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2.5

Session 4Contemporary methods in/isual Art and Equality

Date: 14.4.2019

Time: 18:00-18.40 Room: zoom platform

Session 4

Lecturer(s):
prof. Maya Raunik Kirkov PhD

Part I¢ General information:

Title of Session:

- Contemporary methods in Visual Art Teaching &edrning
- Democracy FHuality
- Key Competences for Democratic Culture: Nr. 1,2,5,10,11,18

Overview, issues

- hgSNBASg 2F (KS aiddRSytaQ (y2¢6tSR3IS

addressed: methods in Visual Art Teaching
- Introduction of the contemporary methods in Visualt Aieaching and Learning
- LYUNRRdAzOGA2Y 2F GKS O2yO0S Litpeténdes for |j dz
democratic citizenship
Aims and - Students wilklassifycontemporary methods in visual art educati@md compare
learning with the traditional \AT methods
outcomes: - ldentification and selectionof contemporary teaching and learning methods in

visual art teaching
- Implementation of the concept of equality in the realisation of visual art teaching
and learning

Practice teaching i no
elements
included:
Percentige of Lecture Active learning by University | Teaching practice in
time allocation Students university or mock
teaching
30% 70 % /

Practice teaching
format used:

L] mock model lesson at the University by lecturer[ ] by student
[] model chss in school{"] by studd |  classroom teal[ ler lecturer
[Janother format (specify):

RFCDC:
Competences
(C)and
descriptors (D)
applied or
trained:

C1 Valuing human dignity and human rights
D2 Argues that specific rights of childrehould be respected and protected by society

C2 Valuing cultural diversity

D8 Promotes the view that one should always strive for mutual understanding and
meany 3 FdzZ RALFf23dzS 6SG¢6SSy LIS2LXS |yR 3
from one another

C5 Respect

D27 Gives space to others to express themselves

D28 Expresses respect for other people as equal human beings

D29 Treats all people wittespect regardless of their cultural background

C10: Autonomous learning skills
D62. Can select the mbeeliable sources of information or advice from a range

available (advanced level).
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C11: Analytical and critical thinking skills
D66 Can assess thisks associated with different options

C18: Knowledge and critical understanding of the self
D106 Can decribe his/her own motivations
D107 Can describe the ways in which his/her thoughts and emotions influence his/F

behaviour
Room - Computer
preparation/setti : - Internet connection

ng, for beginning
and different
phases;
infrastructure
(board, beamer,
flipchart etc.):

Materials needed : e-materials:

- ”‘Xe* . h o b2 o (')Hnmyl:)@:‘to"‘* - e

b..® «ihieT Tho _ocT ® T _ “oe —"y
- http://www.ukim.edu.mk/mk_content
- www. https://www.living-democracy.com/
- https://artofed-uploads.nyc3.digitaloceanspaces.com/3005/20. current art

education methods explained

Part ¢ Session step bgtep:

Part 118:00-18:10

Lecture:

1. e- materials sent to students by-mail

2. lecturer's overview about student’s homework related to the material learned in the previous sessi
standard form and methods of teaching and learning

3. explanation about the focus of this session:

relation: standard vs. contemporary methods of teaching
relation: standard vs. contemporary methods of learning
introduction of contemporary methods of teacty and learning in visual art education

Part 218:10-18:20

Students:
Will relate, interpret and rephrase each explained method with own previous leeng experience during the
4dz02SO0 a.larAod 2F +Aadd f I NIITC 9 RdzOl G A2y ¢

(implemented in the previous wintesemester)

Part 318:20- 18:30

Lecture:

LYGNRRdzOGAZ2Y (2 GKS O2yOSLIi 2F a9ljdatAdee Fa 2
Connection of visual expression and the concept of equality in primary school context

Part 418:30-18:40
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Studerts:

Elaborationand explanation2 ¥ G KS &SI NOK Ay GKS G¢NBIF adaNB | dzy
site www. Livingdemocracy.com Students wilcomparethis process with other received tasks and will
summarizethe outcomes.

Part 518:40- 18.45

Lecture; explanation of thehomework:

Integrated content of Visual Art Education, Democracy and RFCDC
1. ¢ 2 réhifthewebda A4S F2NJ GKS tSaazy LXFYyyAy3a | o2dzi |
2. to relate it with one method of teaching and learning in visual art education
3. toimplement elemeats of visual art language and visual art techniques

Part 1ll¢ Report Debriefing and evaluation):

General Student act satisfied with the given task. They also stated that treasure hunt is
remarks from game that enables to learn a latithout noticing it.
students:

Debriefing and | About Content (Sufect or democracy)

evaluation all Evaluation of:

lesson: - Contemporary methods in Visual Art Teaching and Learning

Ly Fff K2YSg2N)l Qa 6SNBE LINBaSyiSrR 02
planning to use: puzzle, brainstorming, debate, discussion integrated with the
content of equality.

Students claim that activities that connect visual art and democracy contents
provide development obeautiful view of the world, free conversations,
development of critical thought and empathy.

student’s selection of the lesson in thegke O2 Yy OSLJGI a9 ljdz £ A
- QELX FYyFGA2Y 2F &A0dRSydQa 246y | LILINE
Connection of the different flowers and different peopteall equally worth of
respect, that wehave act as a group to make the world better place for all,
learning trough the methB 2 ¥ RA &4 0dza aA2yX

Through(learning democracy through the teaching approach)

. @ GKS S@ltdzarGAzy 2F (KS K2YS@g2N] Qa
students supprted the idea that by realizing visual art works, pupils can learn t
respect othersthoughts, others work, others ideas even different from their owtr
Fff K2YSg2N]l Qa Aa @GrairofsS GKIFG aiddzR
process of visual artreation.

Debriefing and : Student's competences presented by thesamers in the homework

evaluation C1D2

RFCDC: Students listed the right to have a name and the right of education by number,
proving that they are really familiar andhderstand children rights.

C1D8
Students acquire this competence by selection of the adequatevitdes
connected to the concept of Equality.

C5 D27
C5 D29
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C5 D28

lff wmp addzRSyda GKFd adoYAGGSR GKSA
living democracy comweb-site, presenting various activities connected with the
02y OSLII 2 7F have djrdaned AS eKIYOSI LI a0K22f ¢ 3
G! f ENRAFF SEF £ £ Sljdad £ ¢ Xo

t NPOSR | a FOlldANBR o0& &adGdRSyiQa I|ya
own selection of actividgs from the livingdemocracy.com: development
friendship among pupils, idea that equality is related by the rights of children,
that all pupils togethe create their class.

C11 D66
Present ability to select most adequate options amongngnpresented on the
web site and explain their purpose.

C18D106

Students explained their own personal approach to the interconnections of
equality and elements ofisual art language and visual art techniques. They
named various aspect of understandirmyvn role as a teacheg mediator,
O22NRAYFG2NE 2NBI yAT SNXo

C18 D107
| did not provide conditions to access this descriptonot in the lecturing, not in
the homewoll Qa Gl a1 a®

General
remarks by the
lecturer:

The zoom session

It was accepted by 28tudents.

They participated with interest, answered on questions (the biggest number, n
Ffttod {2YS 2F (GKSY 6SNB [otS G2 SELJ
beginnid 2F (KS &ASYSaiSNE o0dzi GKS 0A33S
call them ly their name to join. Some of them send me not audio, but written
answer during session.

10 students actively participated, ask questions and gave solutions.

All of them ageed that they will like us to have zoom lectures, as well as to
continue with Gmailcommunication. Also ask for opening of Subject face book
page (for easier access to the homework and tasks).

Evaluation of the homework:

L NBOSAOSR wmp KawéEde@phlpragdd toffidlddzR&uyidin on a
task. In creation of the assignmentave relayed completely on Bloom Taxonom
2F 9RdAzOF GA2ylf 202S0OGAGSas &BvelgAy 3
applying (to select and apply methodsand 6" leve - creating (the activity for
pupils that integrates contemporary methods of teaching and learning with the
concept of equality.

| did not provide condition to introduce nor to check C18 D 107! | have to be

more careful next time!
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2.6

Session 5Principlesof Teaching in Visual Adnd Rules & Law

Date23.4.2020

Time: 18:00-18.45 Room: zoom platform

Session Nr. 5

Lecturer(s):

Maya Raunik Kirkov

Part I¢ General information

Title of Session:

Principlesof teaching in Visual Art Education

Oveaview, issues
addressed:

- h@SNOBASG 2F GKS aiGdRSyGaQ dzyRSNEIGI

- Introduction of the principles of teaching in Visual Art Education

- LYGNRRdAzOGA2Yy 27F (KS da2ne0fShelliey éoficepts \wofdz
EDC/HRE

- Conpetences for Democratic Culture: Nr. 3, 15, 20

Aims and learning
outcomes:

- Students willhame explainand relate the principles of teaching in the subject
visual art education

- Studens willillustrate andimagine theuse of the EDC key concept of Rulexa
Law in the context of visual art teaching and learning

Practice teaching No

elements included:

Percentage of time Lecture Active learning by Teaching practice in

allocation: University Students university or mock teaching
30% 70 % /

Practice teabing
format used:

- ] mock model lesson at the University by lecturer[ ] by student
- [ model class in schoo[ ] by stud[}t  classroom ted her lecturer
- [Janother format (specify):

RFCDC: Competence
(C)and descriptors (D
to be applied or
trained:

C3 Valuing democracy, justice, fairness, equality and the rule of law

D12 Argues that schools should teach students about democracy and how to a
a democratic citizen

D13 Expresses the view that all citizens should be treated llyqaad impartially
under the law

C15 Linguistic, communicative and plurilingual skills

D 89 Ask speakers to repeat what they have said if it was not clear

C20 Knowledge and critical understanding of the world

D124 Can reflect critically on the relatidiis between human rights, democracy,
peace and security in a globalised world

Room preparation,

Online-session:

infrastructure (board, | - Computer
beamer, flipcharlX 0 | - Internet connection
Materials needed Computer

e-materials:

- http://likovna-kultura. ufzg.unizg.hr/predavanja.htm

- https://sanjafilipovicblog.wordpress.com/

- https://lwww.living-democracy.com/

- List of principles of teaching in VAE (deliveredline to each student by the
lecturer)

Part Il¢ Session step by step:

| Part 118:00-18:10
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Lecturer:

Lecturer's gives overview about studentismework related to the material learned the previous sessions
-YSGiK2Ra 27F (GSFOKAYy3 FyR fSIENYyAy3a FyR AYLX SYSyi
Lecturer's give an explanation about the focus of this session:

- Concept of principles deaching in VAE (children agelo)

- Introduction and explanation of principles of teaching in VAE in relation with other teaching subj
in primary school education

Part 218:10-18:15

Task for student:

Students analysethe implementation of principlesof teaching in VAT based on their own previoearhing
SELISNASYOS RdANAYy3I (KS adzoaS0iG 6.1 arxd 2F +A&adz
and received material: list of principles of teaching in VAE

Part 318:15-18:25

Lecturer:

Introduction of principles of VAT as a teackepersonal guidance.
LYGNRRdAzOUGAZ2Y (2 GKS O2yOSLIi 2F awdzZ Sa |y
| 2yySOlGA2Yy 2F @Aadz f SELINBaaAzy | ylwol dokitéxt

g€
LJ

[
2y 0O

w

R
0

Part 418:25-18:35

Task for studett

In plenarydiscussionstudents commentand give theirsolutions about implementation of one principle of
teaching in VAE

Part 518:35-18:40

Homework:

Integrated content of Visual Art Education, Demogramd RFCDC

1 Students have t@xplainhow they would use at least three principles in VAE

2 Students have t@laborateimplementation of principles of VAT in the relation of implementation
/ 5/ awdzAZ S& yR [} g¢

3 Students decide on the implementation of @ments of visual art language and visual art f@ghbes
in teaching

Part 6:18:40-18:45

Debriefing and evaluation of the session:

We will have a short possibility for students to give remarks, comments
- about the Visual Art Education Content

- about the Democracy Content

about learning democracy tbugh the teaching approach (RFCDC)
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Part Ili¢ Report (Debriefing and evaluation):

General remarks
from students:

(As proposed ifrart 6from the Session planning):
During lecturing, studentsvere asked to express their remarks, just after each
expdained part. They expressed opinions that the material was clear presented

Debriefing of the
Visual Art Content
including homework

Students presented knowledge and understanding of implementation of visual
principles by their analyses of proceskteaching in subject: Basic of visual art
education in the previous semester. It was supported during the plenary discug
by students explanations of their solutions how to implement at least three
principles of visual art teaching in primary schetss.

Competence: Knowledge and understanding

11 students showed high understanding and ability to organize didactic princig
in visual art teaching in creative way, 6 studentaverage knowledge and 4
students had to rewrite some aspect of theirptanation about purpose and
implementation of didactic principles in VAT.

Competence: Analytical and critical thinking skills

Students howed abilities to choose relevant sources of information (mainly
websites for integration of visual art and democramyntent) and organize them
adequately with an aim to create a proposal in visual art teaching
Competence: Creative implementation of wial language

Following principles were best explained by the students:

principle -Systematically and Graduallyn realization of the illusion of 3D space ir
painting, in the process of realization of cardboard prints;

Principle -Consciousness and Activityn the drawings texture with ink; principle
Exemplarity with visual art examples prior to start of each activity

Debriefing of the
Democracy
(EDC/HRE) content

The students elaborated implementation of principlestediching in visual art
SRAzOIF GA2y Ay NBflFGA2Y @gAGK GKS / 5/
All students showed understanding of both contents and their solutions for
implementation was realistic and correct. Creative were 9 students (some
examples):

-The use of principleof Exemplarity and Puzzle with presentation of 9 key CD
concepts,

-Implementation of activity;V2 L3 Our new school rules in paintings with temper
colours,

-V2 U5 L2 Campaign f new rules in a collpgster...

One student had used the key competenc€onflict to explain its use with
principles in visual art teaching by her choice.

Debriefing of the
RFCDC: Competence
(C)and descriptors (D
applied or trained:

C3 D12

C3D13

Students showed understanding that implementation of the rules and law in
classroom organization is of the greatest importance, because it provides basi
condition for realization of educational process. Their examples arentbin,
working atmosphere, 3 f AT I GA2y 2F K2YS462N)] Qax

building friendship, respectful relations with teacher and parents... They also
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related critically with on some conditions when the lack of valuing democracy,
justice, fairness, equality and thelle of law exists: authoritative teachers,
aggressive pupils, unfair treatment of minority pupils, dysfunction in realization
school law....

C15 D89

During the lecturing, students did not ask me to repeat any content ptese
elaborating that they nderstand well. But in realization of homework, 5 student
ask for additional help to understand the task, even it was sent in written form
mail and placed on closed subject face book page.

C20 D124

| did not evaluate this @scriptor¢ & ( dzZR Sy (i Q & duihg & l&cylie and in
homework was directed to a primary school context.

General remarks by
the lecturer:

Since | cannot evaluat€20: Knowledge and critical understanding of the world
(D 124: Can reflect critically ohé relationship between humanrights, democracy,
peace and security in a globalised world) in neggsions have to provide context

and predict better possibilities to evaluate each competence.
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2.7 Session 6Specifics and Planning in Visual And Responsibility

Date: 30.4.2020

Time: 18:00-18.45 Room: zoom platform

Session Nr. 6

Lecturer(s):
Maya Raunik Kirkov

Part I¢ General information

Title of Session:

Specifics and Planning in Visual Bducation

Overview, issues
addressed:

Specifics dVisual Art Education

- Planning in Visual Art Education

- LYUGNRRdAzOGAZ2Y 27
EDC/HRE

iKS O2yOSLIW 27F daw§

Aims and learning
outcomes:

- Students willdecide and list specificof planning for various visual art media if
VAT (1st or 5th grade students)

- Students wilkelaborateuy RSNAR Gl YRAY3I 2F (GKS 1Se
the context of its implementation in visual art teaching (students) and learn
(pupils)

Practice teaching No

elements included:

Percentage btime Lecture Active learning by Teaching practice in

allocation: University Students university or mock teaching
30% 70 % /

Practice teaching
format used:

] mock model lesson at the University by lecturer[] by student
[] model classn schools| ] by stude[ ] classroom tead }r lecturer
[] another format (specify):

to be applied or
trained:

RFCDC: Competence
(C)and descriptors (D

C9 Tolerance of ambiguity
D56 Enjoys the challenge of tackling ambiguous problems

C10 Aitonomous learning skills
D62 Can select the most reliable sources of information or advice from the rari
available

C14 Flexibility and adaptability
D84 Adapts to new situations by using a new skill

Room preparation,

Online-session:

infrastructure (board, - Computer

beamer, flipchart - Internet connection

etc.): - PPT

Materials needed - Computer
e-materials:

What is educational planningRttps://unesdoc.unesco.org/
https://www.sciencedirect.com/topics/sociadciences/educationaplanning
- https://www.living-democracy.com/

Part II¢ Session step by step:
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Part 1:18:00-18:10

Lecture:

Lecturer's overview about student’'s homework related to the material learned ipti@ious sessions
LINAYOALX Sa 2F G(SIFOKAYy3a yR €tSFENYAy3 FyR AYLX SY
Explanation about the focus of th&ession:

- Specifics in Visual Art Educatien-PPT

- Introduction to planning in Visual Art Educatio
- awSalLRyaArAoArAtAbee | -deadhing¥inSVAE ad@ DO S LIG F2NJ 602 G K

Part 2:18:10-18:15

Students:

Students have t@laborate the characteristic of VAEat makes it differentand compare with characteristic
of other teaching subjects discussion

Part 3:18:15-18:25

Lecture:

- Introduction of planning of VAT as a systematic outline of activities to be undertaken in order to meg
the developmental objetives (distributing curriculum across the year/semester)--PPT

- LYUNRRdAzOGAZ2Y (2 GKS O2yOSLIi 2F awSalLR-y@EPIOoAT A

- /1 2yySOlAz2y 2F @Aadzaf NI YSRAIFI IyR (KS 02yO0S|

Part 4:18:25-18:35

Students:

Plenarydiscussionstudents comment and give theirsolutions about implementation of responsibility in
planning of VAE (university context).

Part 5:18:35-18:40

Lecture; explanation of homework:

Integrated content of Visal Art Education, Democracy and RFCDC

1. To presentplanning for realization of VAE for one visual art media 8ot 5" grade students
(one grade by own choice)

2. Toexplaintheir understanding ofmplementation/ 5/ G NBaLR2yaAoAf A ( &university
and primary school context based on the inf@tion in https: www.livingdemocracy.com

Part 6:18:40-18:45

Debriefing and evaluation of the session:

Students were informed that the session will lasts 45 min, but after 25 min of realizateceived ZOOM
notification to end a session on 30 min. Students commented with regret that same have happened on
subjects, too.
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Part Ili¢ Report (Debiefing and evaluation):

General remarks
from students:

(As proposed ifPart 6from the Sesion planning):
Students reported that they need more time and contact with lecturer

Debriefing of the
RFCDC: Competence
(C)and descriptors (D
applied ortrained:

C9 D56
Enjoys the challenge of tackling ambiguous problems
Proved by the quality and viaty of personal expression in the essays.

C10 D62

Can select the most reliable sources of information

L OKSO1SR (KAa O2YLISGSyyShyd asS on X Nzl
VAE for one visual art media for 1st or 5th grade studentsey haveto select
content studied in the previous and content studied in this semester in order {
create planning for the first time.

C14 D84

The new skill isimed to be ability to planning for realization of VAE for one vig
art media for 1st or 5th gradé 1 dzZRSy ia KA OK Aa | Olj dz
Students show that they can combine VA materials with VA techniques in var
VA media each homework has flerent combination.

Evaluation of the
homework:

Evaluation of the Visual Art Education homework:

Competence: Autonomous learning skills

Descriptor: Express an ability to create a plan for educational process and to
incorporate knowledge gained intself-evaluation (basic level): All students
showed only basic acquisition of autonomous learnindisskithey stay safe on
standard use of the VA techniques and did not implement original solutions ir
planning. However, all created plan for educationabqess for one visual art
media for one grade for 1st or 5th grade students.

Competence: Knowledgand critical understanding of the selDescriptor:
Shows evidence of adequate implementation of the knowledge and
understanding of the visual adurriculum: In all received planning understanding
of visual are language was evident by defining the teachimgtent. Only in 2
FNBEY mMc NBOSAOSR K2YSg2cMbtRaiwasipladed. &t R
students have filled table for planning succedgfupresented the standard ways
of integration the content with VA techniquedhey use only the techniques &
were introduced and personally realized in the previous semester

Competence: Knowledge and critical understanding of the implementation o
visual art educational process in primary school contéescriptor:
Understanding of the principles and metti® for developing planning in VAE
(basic): Student showed evidence igiplementation of principles and methods
VAE in planning. There were no mistakes, and most of them have chosen
standard didactic methods. Concerning the new knowledge, they have to
exqubite during this semester, | can confirm that they succeeded to imgtem
principles of VAE in a critical way in the planning.

Evaluation of the Democradyomework:

Student’s 500 words essays
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Students successfully followed my suggestion that the essag t@rely on
professional explanations and on own personal opinioh.submitted essays
$SNBE RSSLXe AYyaLANBR o0& aiddRSyidiaqQ L
GwSalLRyaAroAfAde Aa | ¢g2NR GKIG A& ¢
itisvery difficut2 0SS NBALRYyaAof ST &az2-Argéla A&
Cikarska

"ResRyaAoAftAdeh gAff KStLI dz&a dzyRSNEI
Shengul Mersim

awSalLRyairoArtAde aSSyAiay3ate az avl ff
Vesna Trajanovik

a hrdesponsibility as teachers is to provide a relaxed but encouragiockimg
climate and to establish a constructive communicatiometa-communication, on
the teacherstudentLd: NSy i  NB-fAlek§ahdtay BadovdkiE

General remarks by
the lecturer:

Inconsistency in functioning of the zoom platform.
I wasconcern that it will reflect on the quality of students understanding of top|
presented, but their planningor realization of VAE for one visual art media for
1st or 5th grade students, show meaththey have understood basic of planning
educational preess in VAE.

Essays left me breathlessthey are so personal, so deep presentation of
a0dRSy (i Qa SELSNASYyOS&azr LISNOSLIAzZY |
02y OSLIi 2F S| OKkedelted troliBhiohé2dglysatschbdl and &
diverse behaviourof two teachers to the same student! So, so great!
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2.8

Session7: Annual Daily Planningand Government and Politics

Date7.5.2020

Time: 18:00-18.45 Room: zoom platform

Session No. 7

Lectuer(s):

Maya Raunik Kirkov

Part 1¢ Generalinformation

Title of Session:

Annual and Daily Planning in Visual Art Education

Overview, issues
addressed:

- Strategies for realization of Annual Planning in Visual Art Education

- Introduction to Daily Planningn Visual Art Education (based on the Bloom
Taxonomy of Educational Objectives)

- LYGNRRdAOGAZ2Y 2F (GKS 02y 0OSLI
Concepts oEDC/HRE

2T ab

Aims and learning
outcomes:

- Students willanalyseand distinguish similarities ad differences in strategies
inannual andRI Af & LI I yyAy3aQa Ay =!¢

- Understanding wilelaborate the purpose of annual and daily planning in VA

- Students wilintegrat § KS / 5/ 02y OSLIi aD2 GSNYY
Annual planning of VAT

Practice teachig No
elements included:
Percentage of time Lecture Active learning by Teaching practice in
allocation: University Students university or mock
teaching
30% 70 % /

Practice teaching
format used:

- [JOmock model lesson at the University by lecturer [] by student
- [ model class in school{_] by stud[t classroom te[_Jher
- [Janother format (specify):

lecture

RFCDC: Competence
(C)and descriptors (D
to be applied or

C1 Valuing human dignity and human rights
D4 Argues Hat all public institutions should respect, protect and implement
human rights

trained: C5 Respect
D28 Express respect for other people as equal hymen beings
C11 Analytical and critical thinking skills
D65 Uses evidence to support his/her opinion
Roompreparation, Online-session:
infrastructure (board, - Computer
beamer, flipchart - Internet connection
etc.): - PPT
Materials needed
e-materials:
_h*xe*_ ‘*h_oﬁz P éHﬂMyL')cD :<t0°*
T e Lt t bl @ 00T, 108 d e T

http://www.ukim.edu. mk/mk_content

- Gollob, R. &Veidenger, W(2010). Educating fodemocracy (Vol.)lof
EDC/HRE VolumesVI Education of Democratic Citizenship and Human
rights in school practice Teaching sequences, concepts, methods and
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models. Council of Europe ISBN ®928871-6920-4 www.living-

democracy.com
- https://www.living-democracy.com/

Part II¢ Session step by step:

Part 118:00-18:05
Lecture:
Lecturer's overview about student’s homework concerning integration of the con&sstponsibility in
the context visual art teaching (students) and learning (pupils)
Explanation about the focus of this session:
- Strategies for realizationfoAnnual Planning in Visual Art Education
- LYGNRRdzOUGAZ2Y 2F GKS O2NVDEQHE: 2Fa aDEDSAFYSKS

Part 218:05-18:10
Students:
Students discussand rephraseli KS ISy SN} f a0 N} §S3AS& | syderosy thdisGiects

Part 318:10-18:25

Lecture:

- Strategies for realization of annualapning in VAT as a basic element for creation of successful
educational process----PPT

- Introduction of the daily planning in VAE-PPT

- 95/ kl w9 (SeosRYyOSYyl KPR t2fAGA0&a¢ YR AG& AYY

Part 418:25-18:35

Students:

Plenary discussionnterpreting the national educational concept for primary school education (early yea
5) in North Macedonia

Part 5:18:35-18:40

Lecture; explanation of homework:

Integrated content of Visual Art Education, Democracy and RFCDC

3. Students plana presentation tashow the realization of VAE for one semester féigtade students

4. Studentssolvei KS GFal LINBaSyiSR Ay GKS O2yOSLIi aD2{
Vol.I P2 U3 C2) Educating for democracy Vol. | P2 U3 iG2Heosite https://www.living-democracy.com/

Part 618:40-18:45

Debriefing and evaluation of the session:

Students select the examples of educational plantings in general, as they studied in didadttmnaared
+19 gAGK GKS &dzo2SOG 9FNIieé NBFRAYy3I YR gNARGAY3
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Part Ili¢ Report (Debriefing and evaluation):

General remarks
from students:

(As proposed iPart 6from the Session planning):

Student responses to mu question about clarity of presented topic was
affirmative. They commented everything looks familiar and clear, but that migh
be some difficulties during the realisation of the homework, which miggeap
during the work.

Debriefing of the
RFCDC: Competence|
(C)and descriptors (D
applied or trained:

| set the conditions to check competences only in the homework, not during
zoom session. | received 11homeworks from 19 present students, and in only
Democracy content was realizedly evaluation of the competences relies on 6
K2YSg2N)] Qa 2yfey

CilD4

 OljdZANBR O2YLISGSyOSs @GArarotsS Ay aid
to react and provide payment for bus transport to school fosalidents, even
the budget was cut.

C5 D3
Ly Fff ¢ K2YSg2N)l Qa aidRSyia akKz2gSR
treatment, regardlesson their social status.

C11 D65

9PARSYOS GKFUG GKAA O2YLISGSyOS A& NB
students confirmed understanding that all pupileave the same right for
education as one of the basic democracies right.

Evaluation of the
homework:

Evaluation of the Visual Art Education homework:

Weak point¢ definition of a motive

Competence: Autonomousearning skills

Descriptor: Presents atfient transmission of the content knowledge and
methodology of the field of visual arsy 1 2 LX F yYAy 3 Qa ®

This is the strongest poirg combination of VA content and VA techniques,
understanding and defining of VA content and Session topic! Really sudtessf

Descriptor: Shows evidence of adequate implementation of the knowledge an
understanding of the visual art curriculum in AnnualypA y 3 Q a

T 2F mMm LXFYyyAy3aQa ¢gSNBE adNepy3ate NB
and matching the proposed caty & Yy R ! (G SOKYAI dzS & q
present accidental use of a content, partially adequate for selected grade.

Competence: Knowledge and critical understanding of the implementation o
visual art educational process in primary school context

Descriptor: Can efficientlymiplement knowledge and understanding of the visug
art curriculum
L NBOSAOSR o im 10L0f theyi yoligaBcOnaectibnybetween session
in creation of one semester planning was present. Only in one planning the
interconnection was weak.

Evaluation of the Democradyomework:
Realization of activity from the livingdemocracy.com vaiie
Vol. 1 P2 U3 C2Work file 1: How can | address politics in my EDC/HRE classe

wSFftAASR Ay ¢ FTNRY mMm K2YSg2N)] Qa
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Students reacted o a story in the activity presenting their own proposals for th
solutions based on the topic they have learned from tite gy their own words)
equality and nordiscrimination, right to education, rule of social security.

General remarks by
the lecturer:

VAE content was better accepted and presented than democracy content.
Students showed greater interest to learn how to plan VAE activities than to
discuss about this lesson democracy content.

| have learned that | have to select activities more widel intrigue students
more. | supposed that interest was little lower th@n the other sessions becausg
proposed activity is in the close connection with real political practicing in our
country.
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2.9

Session 8Comparative aspects of Daily Planniragpd Identity

Date: 14.5.2020

Time: 18:00-18.45 Room: zoom platform

Session No. 8

Lecturer(s):
Maya Raunik Kirkov

Part I¢ General information

Title of Session:

Comparative aspects of Daily Planning in Visual Art Education

Overview, issues
addresed:

Daily Planning in VAE and the use of VisualMadia,
Visual Art techniques and Visual Language
Creative teachers approach in realization of daily planning

LYGNRRdzOGA 2y 2déntitye K S 50 22yy/C8S LAGT 20TEBE/HRE ¢

Aims and leming
outcomes:

Student willclassifyand explain similarities and differences in the use of Visual
Art Media

Students willllustrate and demonstrate various creative teaching approaches ir
realisation of daily planning

Students wilplan and create Daily planning of VAT with integration of theDC

O2yOSLIi aLRSyGAlGeé
Practice teaching No
elements included:
Percentage of time Lecture Active learning by Teaching practice in
allocation: University Students university or mock teaching
30% 70 % /

Practte teaching
format used:

[LImock model lesson at the University by lecturer [_] by student

[] model class in schoo[] by student [] classroom teacH ]  lecturer

[Janother format (specify):

RFCDC: Competence
(C)anddescriptors (D)
to be applied or
trained:

C 5 Respect

D 31 Expresses respect for religious differences

D 32 Expresses respect for people who hold different political opinions from
himself/herself

C 13 Empathy
51 ¢F1Sa 20KSN kiSQuhihSrndaking GeSidioksy 3 & A
C 14 Flexibility and adaptability

D 85 Adapts to new situations by applying knowledge in a different way

Room preparation,
infrastructure (board,

Online-session:

- Computer
- Internet connection
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beamer, flipchart - PPT
etc.):

Materials needed Computer

- e-materials:

- Eform (word doc.) for Daily planning;

- National program for education in"2-5" grade primary school

- Gollob, R. &Veidenger, W(2010). Growing up indemocracy (Vol.lJ of
EDC/HRE VolumesVI Education of Demoatic Citizenship and Human rights
in school practice Teaching sequences, concepts, methods and models.
Council of Europe ISBN 998-871-67286 www.livingcdemocracy.com

Part Il¢ Session step by step:

Part 118:00-18:05

Lecture:

[ SOGdzZNEND& 2O0SNIBASE | 602dz2i addZRSyid6a K2YSg2N) (
the context visual art teaching (students) and learning (pupils)

Explanation about the focus of this session:

Standards and @tions for realization oDaily Planning in Visual Art Education

Part 218:05-18:10

Students:

Plenary discussiom relation of planning in VAT and in other subjects

Students discussand rephraselil KS ISy SN} f &ad N}y 6§S3ASa | yaBosythel OK
subjects

Part318:10-18:25
Lecture:
Creative approaches in Daily planning and realization

Strategies for realization of annual planning in VAT as a basic element for creation of successful edu
process----PPT

Introduction of the daily planning in VAE--PPT
95/ kIl w9 (1Sé& /2yOSLIi aD2@SNYYSyid FyR t2ftAdAOa¢

Part 418:25-18:35
Students:
Plenary discussionexplainhow can VAT became presentation of teacher’s identity

Interpreting the national edgational concept for primary school education (early yeat) in North
Macedonia

Part 518:35-18:40
Lecturer:

o6
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Explanation of concept of Identity and Visual art education

Key Concept: Identity

Lecture; explanation of homework:

Creaton of one compled daily planning in VAE

Integrated content of Visual Art Education, Democracy and RFCDC
Students createone complete daily planning in VAE

Students solvethe task presented in the student handout for US\LP
Wants and needswhat is important to me?

Student handout forU8 L& &1 G2 RSOARS 0Si6SSy a2!be¢{é¢ YR

Part 618:40-18:45
Debriefing and evaluation of the session:
In a plenary discussion student showed examples of their prima@ $rO2 y Rl NB (1 6 OKSN

Teacher who presents contents always trough conversation, teacher who performs monologues with
or no possible interference of the student, teacher who realizes task in unusual and creative way, tea
who speaks toailently to be hear and undéBl G 2 2 RX ®

Part 1ll¢ Report (Debriefing and evaluation):

General remarks (As proposed in Part 6 from the Session planning):

from students: . : .
Students reacted on my question about understanding the process of planning

elaborating that it is easier aftehis session to understand how to implement
what they had learned in subject Didactic and in Basic of VAE.

Debriefing of the C5 D31

RFCDC: Competence| | have not provided conditions to check this descriptor andld not check this
(C)and descriptors (D] competence with this descriptor.

applied or trained: C5D32

/ £ SFNE LINBaSyidSR Ay n K2YS@g2N)] Qax o
fact that all students were affirmative to the individl combination of wants and
needs.

C13 D79

Competence isshgy Ay |ff K2YSg2N]l Qa oAGK S
combination of wishes/needs to deferent pupils, and need for primary school
teacher to support, correct and guide. Shown in all received ho2n®&y - that
20KSNJ LIS2LX SQa SY2iA 2idehtty laniStudedmsBoiosoyed |
the ways how each classroom teacher can nurture and support development ¢
individual growth.

In 7 works, the upbringing aspect of teacher responsibility is shaoncerning
JdZA R YOS (2 LlzZAtQa ¢lytakySSRa Aaa
C14 D85

Visible in Plenary discussion during lecture: 6 students explained how VAT ca

presentation of teacher's identity

S/



Ly K2 Y S& atkne awith high success, 6 students with moderate ssgce
presented evidence to organize and adapt previous knowdeiignew planning. It
was not visible in X2 YS g2 N] Qa

Evaluation of the
homework:

Evaluation of the Visual Art Education homework:

VAECompetence: Autonomous learning skills

Descriptor: Presents efficietitansmission of the content knowledge and
methodology of the field of visual arigto daily planning.

lff K2YSg2N]l Qa aKz2g¢g adadRSyidiQa O2YLS
combination of VAE content, techniques and methodsafeples):

Contour and texture lines, drawing with igkmotive cards with chilren rights
Wide and narrow ling; presentation of space drawing with pencil

Method of illustration and cooperative learning cards with children rights to
present own identity

VAECompetence: Knowledge and critical understanding of the implementatio
of visual art educational process in primary school context

Descriptor: Can efficientlymplement knowledge and understanding of the visua
art curriculum

Ability to organize and adapt VAE content to correspond with the characteristig
LldzLIade@ dres¢ i Ay T K2YS62Nl Qad 6AGK KA3IF
OYAadl1Sa IINB LINBaSydozr FyR Aa yzi

Evaluation of the Democracy homewkr

Student handout fo8L1¢ I &1 (G2 RSOARS 0SG6S8o I &
P2 U3 C2

Students were gpecially creative in realization of this task (answers and quotes

9ELI} yR GKS (2LAO sAGK 246y G AgwarsYor / K
needs?

We do not need money to fulfil the most important needgor love, belonging,
safety, selfrespect, iné LISY RSy OS X

Ability to love is strong alternative to greedy wants for taking and
getting/obtaining.

Wish keeps us awake. As long we have a wish, thdmeps that we can change
improve things / situations.

Geneal remarks by
the lecturer.

| decide to ckck the same VAE in Session 7 and Session 8

In the session 7Annual and Daily Planning in Visual Art Education were introdu
to the students, with énhomework to plan the realization of VAE for one semeste
aimed for the f'grade students. In this sessiostudents have tereate one
complete daily planning in VAE. | plan to develop in students the competencesg
with different tasks, since the knowledgend abilities to plan educational procesg
is essential for future teachers. After | checked both homewodk L T 2 dzy
method highly effective and suitable to reach planed outcomes. To be able to
activities in education is ongoing lifelong processt this attitude showed me that
students are much better in daily planning when they have a previougriexe.
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2.10 Session 9Stimulation of Creativityand Conflict

Date21.5.2020 Time: 18:00-18.45 Room: zoom platform
Session No. 9 Lecturer(s):
Maya Raunik Kirkov

Part I¢ General information

Title of Session:

- Visual Art Education andiBwlation of Creativity of
- Primary School Students

Overview, issues
addressed:

- Introduction to Creativity in visual expressions in children ad® 6
- Strategies and techniques for stimulation of creativity in VAE
- LYGNRRAzOGAZ2Y 27F (EKS a02yWS AT 2A1WEBE/HRE

Aims and learning
outcomes:

- Students willdefine characteristic of creativity in visual expressions in childre
age 610

- Students will be able texplainmeaning and realization of strategies and
techniques that sthulate creativity in VAE

- Students wilintegrate the one EDC concejpind one activity from the site
Livingdemocracy.com in daily planning

Practice teaching No

elements included:

Percentage of time Lecture Active learning by Teaching practice in

allocation: University Studats university or mock teaching
30% 70 % /

Practice teaching ] mock model lesson at the University by lecturer[] by student

format used:

[CDmodel class in school[] by student [] classroom teaher_]lecturer

[Janother format (specify):

RFCDCCompetences
(C)and descriptors (D
to be applied or
trained:

C4 Openness to cultural otherness

D25 Seeks and welcomes opportunities for encountering people with different
values, customs and baviours

C 5 Respect

D 27 Gives space to others to expressntiselves

C 9 Tolerance of ambiguity

D 50 Engages well with other people who have a variety of different points of v
C 17 Conflictesolution skills

D 103 Can encourage the parties involved:amflicts to actively listen to each othe
and share their sues and concerns

Room preparation,
infrastructure (board,

Online-session:
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beamer, flipchart - Computer
etc.): - Internet connection
- PPT

Materials needed Computer

- e-materials:

- Lowenfeld, V. (194 Creative and mental growth. Macmillan Co., N¥efected
pages)

- Gollob, R. &Veidenger, W(2010). Growing up indemocracy (Vol.l) of
EDC/HRE VolumesVI Education of Democratic Citizenship and Human right
school practice Teaching sequences, aapts, methods and models. Council ¢
Europe ISBN 9782-871-6728-6 www.livinggdemocracy.com

Part Il¢ Session step by step:

Part 118:00-18:05

Lecture:

Lecturer's overview about student’s results of themework tocreateone complete daily planning in VA
and how the task presented in the student handout &8 L1V 2 wassolved

Wants and needs: what is important to me?i(2 RSOARS 06S06SSy G2!b¢{¢
Explanation of the focus of the session:
Creativity in visualexpression in primary school students

Strategies for stimulation of creativity in VAE

Part 218:05-18:10

Students:

Students analyseand comparechildren’s visual art creations to classify them by the level of creative
achievement

Pat 318:10-18:25
Lecture:
Techniques for stimulation of creativity in VAE

t NBaSyidlraAazy 2F 95/ kIl w9 (1Se& O2yO0SLIi a4/ 2y¥FtAli

Q)¢

Part 418:25-18:35
Students:
Plenary dicussion:

Students elaborate concept of conflict VS concept of creativity in primary sdhoo
Possible questions to activate the thinking:

G!'a LINBaSYUiSR:I O0SKAYR | O2yFTtAO0lGz @&2dz ¢ AdiffdrentT A
solutions or different values systems. Creativity is something very personal, very individuglestipn.
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Where do you see parallels in the key concept of conflict between the situation in society and in
Art/creativity? Where are the differenéeK €

Part 518:35-18:40
Lectureg explanation of homework:
Integrated content of Visual Art Education, Demmcy and RFCDC

Students analyseand combine strategies and techniques for stimulation of creativity in primary school
O2yGSEG | OO02 NR W implemérk fciiedteliie Kay &onckpt of EDC/HRE and one activity frg
the site livingdemocracy.com imne daily planning

Students solve tasks:

V2U4L16 9 GSNE ( KA Yy 3 Q and guddnteheindomtSiounit 48 l€ssor 10ur problem¢ my
problem

Or (by student’s choice)
V2U4 L300 ! fAald 27T handstlUa E3Volng caRIS v (i

Part 618:40-18:45

Debriefing and evaluation of the session in two rounds of OMEORDReflections:

First round: EVERY student will give ONE word dkatrites the content of the session (understandable,
02NAY3IZ AYOISNBAGAYIXO

Second round: EVERY Student will give ONE thatdlescribesHIS OWN participation (active, passive,
AYGSNBadGSRXO

Only 8 from 20 student followed mu request to evaluate content of thesgm with oneword: interesting,
clear, clear, familiar, boring, useful, applicative, and applicative. Six stidehb participated in plenary

discussion confirmed interest and activity, three respond that were too passive and other 11 did not
respond afall, just were present all the time.

Part Ill¢ Report (Debriefing and evaluation):

General remarks (As proposed ifPart 6from the Session planning):

from students: . o
The students were cooperative and have a lot to share on the both topmdflict

and creativity. They not only explain understanding of the concept, but gave
solutions based on their own experiesx during practical work in schools.

All students stayed 20 min. over the planed time, expressing satisfaction for the
possibility b debate and will to hear others thinking about this topic.

| can summarize that no one topic challenged student’s aetivitiuring online
sessions more than this one, which was confirmed orally by the students too. T
stated that teacher has to becomne creative leader of the classroom in all
challenging conflicts in everyday life situations.

Debriefing of the In the first part only 3 students were active and share their understanding of a
Visual ArtContent lecture in differencingt S@Sf a 2F LJzLIAf Qa ONBLF A DA |
including homewaork




In a plenary discussion almost, all students were active. They discussed and
connectedboth VA and CD contents giving solutions:

conflict between pupils about s&ting idea how to solve the VA task

creative solution: teacher have to correct pupils work in accordance to individug
type of expression and to give direction for further indisal work, letting pupils
know who invent the idea;

when someone misses material for work and ask others

creative solution: to put all materials in one colourful box and to share as y sha
art work with others;

Conflict between colleaguesto invite them to work together on some task and td
overcome own conflict emotion first as y has to overcome own tddailure in
visual art....

to seek for solution for solution of conflict as to seek for solution in visual art
composition

to try to integrate allparties in finding solution asy have to integrate visual art
samples to find new solution for compositidn painting

Homework

13 from 21 students send finished homework with the task. They responded wi
elaborations how to implement (create) one keyncept of EDC/HRE and one
activity from the site livingdemocracy.com in one daily planning This are theults
AY RIFEAfE@ LEIFYyYyAy3aQay

Contrast colourscardboard print,Diversity and pluralism

Line,drawing with pencil,Conflict

Balance,modelling with paer, Conflict

Graduation of colourcollagerecompositing, Media

Rhythm of line and formcollage,Conflict

Light and dark colourspainting with tempera colourddentity ¢ freedom

Contour and texture linedrawing with ink,/ KAf RNBYy Qa NAXIKG A
Lines in spae, drawings with pencilldentity

Secondary colourspainting with tempera coloursldentity-similarities and
differences

Rhythm of form andcolour, plant print, Media
Cold and worm coloursmonotype, Media, Power of knowledge and skills
VA Exhibition,Media, Power of knowledge and skills

VA Composition,collages Media
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Debriefing of the
Democracy
(EDC/HRE) content

Students solve tasks€onflicgé

V2U4LY G9@SNEOIKAYIQa 21F&H wSrffeK al
Our problem¢ my problem

Or (by student’s choice)

V2U4LY a! tAald 2F ARSlIa¢é¢ {GdRSyYyd KIFyR
Fromal NBOSAQOSR K2YSg2N)] Qaszs (GKAa O2yilS
chosen activity in several examples, and in other was integrates as a motive in
preparations

Debriefing of the
RFCDC: Competence
(C)and descriptors (D
applied ortrained:

C4D25

C5D27

Acquiring of these two competences was visible and presented in the plenary
discussion by almost all students: they confirm that in order toesthe
LINEOf SYKO2YyTFEAQOGSET 6S o00GSIFOKSNARO KI @S
attitudes, wishes and approaches even we could think differently.

C9D50

t NBaAaSyidSR Ayntegratidh®BVARIAN democracy content is visible:
planning toin€ dzZRS F ff LlzLJAf &aQ | OUADBAGASEA &K
individual standpoints ideas and to learn how to find solutions together.

C17D103
Explained in the in the plenary when students discussed with the suggestions H
to solve problems in priary school context. All suggestions were accompanied
with examples (in theDebriefing of the Visual Art Content including homework)

General remarks by
the lecturer:

In homework from the previous session one student have integrated visual art
content with democracy content as upgrading on the received task.

| took her example tatart this session with the overview about student’s results
creating of daily planning in VAE.

Even it was the beginning of the lecture; | have explained the task for the nex
homework using the previous explained homework as an example.

My experience with using actively Blooms taxonomy has helped me, to become
more aware of the way students recedvinformation and then process and apply
it in their new thinking. | will seewhere | can reflect with them on it.

Despite the fact that students were the most active during this lecturing, | am
disappointed that only 13 from 20 students responded wittistied task.
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2.11

Session 10Evaluation of Visual Art Workand Media

Date: 28.5.2020

Time: 18:00-18.45 Room: zoom platform

Session No. 10

Lecturer(s):
Maya Raunik Kirkov

Part I¢ General information

Title of Session:

- Evaluation of Visual Art Works in Prima®ghool Age
- Creation of Portfolio and Exhibitions in VAE

Overview, isues
addressed:

- Criteria for Evaluation of children’s visual art expressions

- Standards for exhibiting and presenting young children worarof

- Significance and Impact of creation exhibition from children’s works of art
- Integration of the EDC Key 2 y O $eding

Aims and learning
outcomes:

Students canlefine criteria for Evaluation of children’s visual art expressions

Students camdentify and apply standards for evaluation and exhibition of childre
art work in accordance with their age

Studentscombie 95/ 1 S@
children's visual art expressions

02y OSLI & apfeRehthtion ofg A G A

Practice teaching No

elements included:

Percentage of time Lecture Active learning by Teaching practice in

allocation: University Students university or mock teching
30% 70 % /

Practice teaching
format used:

[ mock model lesson at the University by lecturef] by student
] model class in schod_] by student []classroom teachefl ]lecturer

[] another format (pecify):

RFCDC: Competence
(C)anddescriptors (D)
to be applied or
trained:

C2 Valuing cultural diversity

D9 Expresses the view that the cultural diversity within a society should be
positively valued and appreciated

C 40penness to cultural otherness

D 24 Expresses an appreciation of thpportunity to have experiences of other
cultures

C 6Civiecmindedness

D 36 Discusses what can be done to help make the community a better place

Room preparation,
infrastructure (board,

Online-session:

b finchart - Computer
eamer, ipcha - Internet connection
etc.): - PPT
Materials needed Computer
e-materials:

- web based search visual art exhibition age-&0

- Livingdemocracy.com
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Part ¢ Session step by step:

Part 1:18:00-18:05
Lecture:

Criteria for evaluation visual art wiks age 610
Explanation of the focus of the session:
Significance and impact of creation exhibition from children’s works of art

Part 2:18:05-18:10

Students:

Plenary discussiom students presentanalysesand classificationsby the motive used in the &b based
visual art exhibitions age-80

Part 3:18:10-18:25

Lecture:

Standards for creating visual art exhibition in primary school

Explanation of the importance of media in contemporary communication as an expressiogedbiin to
receive and imparinformation

t NBaSyidlraAazy 2F daSRAFE & 95/ kl w9 1S& 02y0OSLJ

Part 4:18:25-18:35

Students:

Plenary discussion:

Students identify and relate criteria for evaluation visual art works. They aaassifyvisual art exhibitions
by the media concept implemented

Questions to discuss:

What impact can visual art exhibition have on children growth and development? Possible perceptive
on own artcreations in early age. Guided active perception: what did | achieved? Exhibition of own w
a media in early agy- disappointment or stimulation of active art creation?

Part 5:18:35-18:40
Lectureg explanation of homework:
Integrated content ofVisual Art Education, Democracy and RFCD

Unit9-¢ SI OKSNARQ KI yR2dzi NnWOLYBRALI AY SY2ONJ) OASa

R
Students solve taskdfedia-V2 U9 L2 ¢ KS LA @Mt SRIS | yR a{iAftfasg

Part 618:40-18:45

Debriefing and evaluation of the session:

16 students were present and 9 thifem were active in the plenary. They showedormation about
LidzLA ft Q& SEKAOAGAZ2YyAa AYy || O2yFARSyd 6l &3z SELX L

In the second task, students discussed about bad criteria for evaluation more, than about those who
serve as a good example.
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Part Ili¢ Report (Debriefing anakvaluation):

General remarks
from students:

(As proposed ifrart 6from the Session planning):

The students were enthusiastic to share their experience as a participant to th
school exhibitions during their chiidod years. They shared the excitemerft o
being selected by teacher, of the intensive emotions before the exhibition, abo
pride to be selected.

They were very motivated to ask me about real life situation during the proces
evaluation: direct help of LJ NBy i Ay | LlzsAHowta selgce N
YR 2NBFYAT S SEKAOGAGAZYX

Debriefing of the
Visual Art Content
including
homework

In the first part 9 students were active and describe their choice of exhibition
about motive: landscape, Newyeal, JBIA y A X ® ¢ KSe& T pdrtfoR ¢ §
lecturing with attention and questions about present contewtiteria of
evaluation.

The second task was explained by only two studedtge to the limited time. They
can classify visual art exhibitions by the nzedioncept implemented and can
relate their selection to the motive.

I 2YSg2N] Qay

L NBOSAGSR 2yfeé n K2YSg2N)] Qay

Rhythm of form and colour, potato print, cartoons; ehannels, commercials;
Contrast of colours, pastille, The power of knowledge and skills;

Adivity: The power of knowledge anskills as a way how to organize exhibition;
In one homework 3 different solutions:

Composition, collage, exhibition;

Complex 3D for, modelling from paper, TV as a media for promotion of the scH
event;

Complementary cotnast with the selection of workérom the pupils from other
cities, documented with photographs and shared by the social media.

Debriefing of the
Democracy
(EDC/HRE) content

During the lecturing, students showed that they are highly informed about vari
of media and their option thatan be used in primary school context. They
elaborated understanding of their power and their influence

Debriefing of the
RFCDC.:
Competences
(C)and descriptors
(D) applied or
trained:

C2D9

C4D24

Both competences werehswed in plenarydiscussion where students elaborated
with examples that contemporary media are social media based on openness

cultural diversity.

ONEB I

C6D36¢ KS ARSI (2 LINBaSyd LlzZAf Qa

confirmation that this competere is acquired.

General remarks by,
the lecturer:

Students were the most interested about possibilities to implement the use of
contemporary media in visual art exhibitions in primary school: as a part of
planning, as a part of the exhibition, as a partpadmotion.

Theywere feeling comfortable in application of various possibilities of

contemporary media, that can enrich and lift communication on higher level.

66



3. Implementation experience

3.1 Writing a module

Tocreate new module is like to create a whalew 3Dpaintingg to start with the general concept
andto fill it thenwith precisely interconnected elements.

Contemporary standards for creation of thehigh-quality university curriculurs, and each
subjecfmodulethat correspondit, are highly demandig. New module has to providategrated,
holisticallyoriented educationalprocessand in our case to enablestudents toacquir visual art
educationand democracy competences.

The need to incorporate EDC/HRE content in varicusersity modulesaimedfor future teachers
is really bigRegardless of thexistenceof manysuccessfuliniversity curriculums,here is a world
wide empty spaceén teaching practiceihere only randomy learned democratic behaviour can take
a place in everyday life.

Rght for participation in democratic culture is basic human rights, whiahnotbe ignored The
responsibility to provide structured and organizedacquiring of knowledge and skills laym
educational systems.

We decided to create a module which implements dematic culture by the use of key
competences oEDC/HREntegrated with basic subject contemtVisual Art Educatiofor primary
school students.

Visual presentation of the modul@ ia chart/table presents all necessary components aimeir
interrelations We hope thatit clearlpresentsalsothe philosophy othis multi-layerededucational
approach too




3.2 Writing the sessions plas

One of the mosthallenging tasks or each university professor in conductioteaching/learniry
process isa quality implementation of the big picture/idea (semester modulepia step bystep
procedure (session planning).

In the visual art education sessions spediiaf the subject (practical realization of visual language
and visual arttechniqueg determines implementation of democracy contene decided to
present EDC/HRE key concept in each new session and to provide in that way complete basi
introduction to the culture of democratic citizenship to students. On the already accredited
university curriculum for the subject Visual Art Educatieith didactics, we integrate the most
suitable democracy content:

- Harmonious and contrast colouvgth the presentation of Children rights

- Visual principle composition to support understandingan&d JNS 8 8 A 2y 2F 15& O
I YR LI dzNdntemparaig sodieties

- UWRSNEROFYRAY3I 2F GKS 1 Sthe r@atigh@itnitia dsuadiast $eachidgy” & A
(students) and learning (pupils)

Because the biggest number of sessions were oatetl online, we do not haveossibilityto

organizepractical work for students and evaluate their achievement in primary school settings.
Therefore, creating the task and homework for studethist has to be solve and sery mailwas

extremely demandigprocess

- We had to create tasks that would challéhg & G dzZRSy G4 Qa Ay (i St f SO0 d9$
visual art content, but to understand democracy content as well.

- We also had to invent assignments thaitimulate and nurture student’s creative anctitical
thinking in search for solutions.

The only way we can evaluate student's knowledge and understanegngto rely strongly on the
Bloom Taxonomy of Educational objectives in order to be sure which level adrdtadhievement/s we
are evaluating




C2ZNJ UKS LINBLI NI uA2y 2% audzRSyuaQ 4l aja
Action-VerbsinU KS OSYUNB 2F tSINYyAy3d OUAGAUASE oF2ff
Definitions | |. Remembering 1. Understanding 111. Applying IV. Analysing V. Evaluating VI. Geating
Bloo Exhibit memory of Demonstrate Solve problems to Examine and break Present and defend Compile information
YQa previously learned under-standing new situations Information into parts | opinions together in a
Defin material by recalling | of facts/ideas by by applying by identifying motives | by making different
ition facts, terms, basic organizing, acquired or causes. Make judgments about way by combining
concepts, and comparing knowledge, inferences and information, elements in a new
answers. interpreting, facts, techniques find evidence to validity of ideas, pattern or proposing
giving descriptions, | and rules in support or quality of alternative solutions.
and stating main a different way. genemlizations. work based on a
ideas. set of criteria.
Verbs @ Choose @ Classify w Apply W Analyse W Agree W Adapt
0w Define W Compare G Build 0 Assume W Appraise ) Build
w Find W Contrast W Choose W Categorize W Assess W Change
W Label W Demonstrate W Construct W Classify W Award W Choose
@ List W Explain W Develop @ Compare W Choose @ Combine
W Match W Extend G Experiment W Conclusion W Compare W Compile
W Name W lllustrate with W Contrast W Conclude W Compose
W Identify
wW Recall QW Interpret W Discover W Criteria ) Construct
W Interview
W Relate @ Outline W Dissect W Criticize W Create
W Make use of
W Select W Relate 0 Distinguish @ Decide W Delete 69
W Model
W Show W Rephrase 0 Divide W Defend 0 Design
W Organize
@ Spell W Show W Examine 0 Determine W Develop
W Plan
w Tell W Summarize @ Function 0 Estimate @ Discuss
W Select
W Specify: W Translate W Inference W Evaluate W Elaborate
W Solve
- What W Inspect W Explain W Estimate
w Utilize
- When W List W Influence W Formulate
- Where W Motive W Interpret W Imagine
- Which L
w  Simplify @ Judge W Improve




3.3 Teading the sessions

The biggest challengehow to educate future educators?
What to do when:

Creationof the moduleg checked!

Creation of the session plajchecked!

Even when all concept argliidanceare clear, when all room settings are organized andterial is
shared ¢ the biggest challenge still stagghow to implement all in real time with real students

Faced with even bigger challenge, it@worporate democracy content in the visual art education
sessions, we hhshortened time when visual art edation content ha to be delivered to the
students. In the same time, thisalsaisedi KS y SSR (G2 OKIFff Sy3aS &addzRS
new additional conteng culture of democracy.

Time dedicated to precisand detailed programming dhe semeser module and session plans
proved to be & the greatest importance and help.

We discovered that teaching the sessions in this module shape go#ikeeption of the lecturer,
enable successive focusing on the aspects of the teaching process step by step.

As avisualart educator,l found that democracy content incorporated in each session gave another
important aspect of acculturation to the wholelacational process.

Culture ofdemocracyin symbiosis with art and creativity deepened the content and ptesmuch 70
Y2NB SIFAASNI I Ol dzA NA y 3 B-FutuiekeSchefsA d dzk t € A GSNIF O




A

3.4 ¢KS aGdzRSyitaQ FTSSRol O]

IntheNBF f A&al A2y 2F (KS Y2RdzZ S (KS oA33asSad vz
Here are some of their comments presented in the reflectafter the sessions:

G{ GdzZRSYy i 6SNB NBlIffe SyiadKdzaAl aGdA 0O G@thishdladNIi A (
the first time that they receive a homework before the start of the lecturing. They noted that
they enjoyed the task, found it interestingnd challenging, like a game, and express developed
OdzNA2aAride (2 LI NIAOALI GS 2 yesdiol A82.2@0x0 2S00 aQ
G{GdzZRSyta aK2z2g¢g GKSANI aldAa¥FlOdAzy gA0GK LINBa
democracX @ S Eed.divih dttifude that democratic behaviour has to be one of the main

characteristics of each we#lducated student The ®ssion was accepted by students with
curiosity.(Session 2, 3.3.2020).

0Qudents were cooperative and have a lot to share on the botbi¢e- conflict and creativity.

X d@ot only explain understanding of the concept, but gave solutions based on their own
experiences during practical work in scha$ldlIstudents stayed 20 min. over the planed time,
expressing satisfaction for the possibjlio debate and will to hear others thinking about this
topicX X spated that teacher has to become a creative leadethef classroom in all challenging71S
O2y ¥t A0Ga Ay SOSNEBRIFI& tAFS aAlddz GA2yaé¢ o &85
Evaluation of the results of the suryeonfirmed that students are positive that parpeition in

this modude enable them to understand the importance imhplementation of the culture of
RSY2ONI Oe O2yaSyd Ay St OKvill didiaye Fmygelf ainQng dteet &
subject, to inclu@ teaching democracy as an important factor in socte¥y dga@icipatingin this
courseX XlI have upgraded myself firshis activityg A £ £ YIF 1S YS | o0Sd3dSNI

{OFNIAY3 6AGK (GKS &0 NBdematzhdg.coralzifiél Begindigg ofithkeS &
semester, with participation on the sessions, student succeeded tanléaw to implement
culture of democracy in each daily planning for realization of primary school subject Visual Art
education integrated with task creatduased on Bloom Taxonomy of ezhtional objectves




4. Semester Survey: Generagsults

Participants: 15 female students,
University and Faculty: YA @SNARA G {d / &@8NAf ! yR aSGiK2RAdzZ& A ySkdpje 2 L2
The course was on bachelor lev8ld year of university studies "&emester

Introduction
During the Spring semester 2020, 21 students followed the nevi@ & Wture of Democracy through the Visual
' NIl 9RdzOF GA2Yyeé a LAfT20 Y2RdzZ So C2 Nls intégsted ik thd subjedtA Y S

content - Visual Art Education with Didactic.

We conducted 11 Sessions: 4 of them were realirethe university settings (one preparatory and sessioi®,1

7 sessions were performed online (platform Zoom: sessid®}4

At the end of the semester, when all the sessions in this module were introduced to the students, we sent a
survey to assess stldy (it@dghts, opinions and feelings about the module.

Reflection
The survey consists of Il parts:
l. General remarks
Students find that from several listed options, following aspect of the module are the most useful for their future
teaching practice:
- Learningabout key competences and descriptors in accordance with the Reference Framework of
Competences for Democratic Culture
- Thepossibility for me to develop my skills as a teacher by practicing teaching in a school
- Newresources/ manuals introducedelated to democracy and human rights education 72

Concerning the fact that the biggest number of lessons were presentetinenstudents did not have a chance

to experienced interactive group work as an option, or reflection on their teaching since platt@chings
cannot be performed. Deciding to choose these options clearly presents the strong parts of the ngodule
introduction o democracy content / resources, and possibility to develop teaching skills even without possibility
of real practice.

. Democracy content and RFCDC

Responses on the questions about Democracy content and RFCDC are so encouraging.

Itis so great for me to gethat almost all students confirmed that by participation in the module their own view
2y GUKS AYLRNIRFOSEONITI ONEOdh §y@&NB Ay ao0OKz22fa KIF@ZS 3N
that they gain important and useful information and adetpianethods for realization of visual art education
classes, which strongly confirms the importance of the module. 1iB@f&tudents stated beliefs that principles

of democratic practice and human rights education will improve their future role as a¢edolsome degree.

[l Teaching skills
Concerning theeaching skill aspect8 from 15 students stated that by participati on this course they gain

intermediate abilities to use tools and strategies introduced. All other students confirmed high satisfadtio
the preparation for critical reflection on own professional practice, and by the tools / strategies for active an
participatory methods they were equipped during the course.

The most interesting were the answers with opended questions¢ students projected their individual
approaches toward the materials and activities introduced.

All students were positive thiahey will use activities in theiown future training




Explaining it, most of the students take the examples of the tasks creatédkaS A NJ K2 YS g2 N)] Qa 4.
of both democracy and visual art education content: to write an essay based on owverstamtding of a
democracy contentsg { S&@ 02y OSLII awSalLRyaAroAfAadesd Ay (GKS LINR®
democracy contet introduced during lectures in their own daily planning of visual art education classes; to
explain principle of Visda ' NI 9RdzOF GA2y Ay NBtFGA2Yy 6A0GK GKS AY
Some of the students have named general use ofkie concepts as ldentity, Equality, Responsibility, Rules and
freedom in their future teacher training. Other, named @eal concepts as political culture, human rights, or
methods like cooperative learning and principles of plenary discussion.

Really encaoraging is that the most of the students claim to use precise lessons from the-sieb

f AOAYIRSY2ONI OSIND22YF 1 ¥ 2 0d SRISLIZ /R S {KRIEADI 1> @K XA (ST
X

All 15 students answered that theyill use resourcesnd literature used in the module, in their future teaching

¢ they presented the examples of the livingdemocracy.com s (with precise determination of number of

the textbook, volume, unit, lesson). Most of the students added that the -gigh contaid & SEOST €
information, examples, activities as additional supportive material for learqiigey are of great impognce,
SaLISOAlLfte 0SOlIdaS (GKSe |NB | RSljda iSte RSaA3IySR T2
Explaining the use ofthe OG A A A Sasx 2y S & G-tz $y (8 |jvik@diSilis adtivify s mRgA T F
homework because if was oraf the most interesting for me. | paid special attention to it and | am sure that is
NBIFffe AYLRNIFYyG (G2 dzaepl3hy Yeé FdzidNBE GSIFOKAy3I¢ 0o dz

Conclusion and recommendations

Based ontheanalyse2 ¥ (1 KS adaNBSez L OlFy O2yFANY (KIG 6S KI @S
the content and possibilities for practical implementation of the module.

Students confirmed belief thantroduction to principles of democratic practice and humeaghts education will 73
improve their future role as a teacher. Even mangarticipation on this module enable and encourage them to
look more critically and with deeper understanding of the maiibject content:

GLG Aa NBIFfte AYLPOE of goinpeténtes i Primary &hodl Kt&lenR $havi€ubllTart education
Of  aaSa¢ o{dNBS& b2odmM0LD

The weakest point was inability for direct interaction with students in university and primagokehktting, so it
influences the answers on the question ceming the use of the strategies in practical work and mock teaching
classes 8 students gave medium mark (4 students mar8d students mark 4). | hope it will change in future
implementaion of the module. Only few medium and almost all highest make present.

For me, as a one of the creators of this module and a lecturer, the most comprehensive are statements supported
by all students in different ways, defined precisely in two of tégponses:

Question: Do you think that taking part in thiswsee has improved your teaching skills?

Answer: To a large extent, yes. Since | will be a primary class teacher, | will dedicate myself among other subject
to include teaching democracy as anliJl2 NIi I yi FF O02NJ Ay a20ASGeé¢d 6{ dzNBS
G . @ LJ NJnAthgs cdufsel d@ng i developing the activities, | think that | have upgraded myself first. All the
activities made a great impression on me. | hope that in the future | will have the oppyrttmiapply some of
GKSY FTyR 060S02YS I oNod5).SNJ S OKSNE o{ dzNBSe@

L adNepy3te K2LS (GKIFIGd &addRSyiQa SELSNASYOSa | yR LISNI

inspiration for further development of not only this module, but of alher modules the colleagues from other
universities are planng to create as well(Prof. Maja Raunik Kirkov PhD



5. Appendix

5.1 Module Template

General Information:

Title of the module:

Name of University:

Name of Faculty:

Development Team:

Implementirg Lecturer:

Number of teacher students in the training:
Number of classes per week:

Number of class visits:

Number of lessons taught by teacher students:
Number of Model classes taught by the lecturer:

Short description of the contents of the module:

Background

Resources to be used:

Competences for Democratic Culture addressed:

Competences Descriptors

Values

Skills

Attitudes

Knowledge
and critical
understan

ding

4



Module overview session by session:

Session Topic of the | Visual Art Democracy | CDC Session step by | Approximate
session Education content addressed: | step (brief Percentage
Nr/Date ) . s
with version) division
Didactics .
i Lecturing,
content; o
Activities,
Practice
{0dzRSYy i Qa LINBLI N} GA2YY
Session 1 Lecturer: Lecturing:
%
date °
Activities:
Task for 0
%
students:
Practice: %
Lecturer:
Task for
students:

Homework / Individual tasks
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5.2 Session Planning Template

Session No.:
Visual Art Content;
Democracy Content:

Competerces for Democratic Culture:

Date:

Time: 00:00 -00.00 Room:;

Session No.

Lecturer(s):

Part I¢ General information

Title of Session:

Overview, issues
addressed:

Aims and learning
outcomes:

Practice teaching
elements included:

Percentage ofitme Lecture Active learning by Teaching practice in
allocation: University Students university or mock teaching
% % %

Practice teaching ] mock model lesson at the University by lecturer[ ] by student

format used:

[class in school] by student [] by classroom teachd_] by lecturer

[] another format (specify):

RFCDC: Competence
(C)and descriptors (D
to be applied or
trained:

Room preparation,
infrastructure (board,
beamer, flipchart
etc.):

Materials needed

/6



Part ¢ Session step by step:

Part 1:00:00 -00:00

Lecture:

Part 2:00:00 -00:00

Studenti Q @il &l a

Part 3:00:00 -00:00

Lecture:

Part 4:00:00-00:00
{GdRSyGaqQ GlFalay
Part 5:00:00 -00:00

Lecture; explanation of homework:
Students stve tasks:

Part 6:00-00:00

Debriefing and evaluation of the session:

Part 1ll¢ Report (Debriefing anckvaluation):

from students:

General remarks (As proposed ifPart 6from the Session planning)

Debriefing of the
Visual Art Content
including homework

Debriefing of the
Democracy
(EDC/HRE) content

Debriefing of the
RFCDC: Competence
(C)anddescriptors (D)
applied or trained:

General remarks by
the lecturer:

’r7



5.3 Survey Template

Country:

Female

Male

University and Faculty

The course was on bachelor level

The course was carried out ovil & (11&/BID &

You have attended semester course that is part of an international democracy project. The regular course
content was combined with knowledge elements about democracy., A& concept of secalled competences
for a culture of democracy, developed by the Council of Eureyss presented. As a third element, this course
is characterized by the idea that more practical relevance must be included in the training of teacleaskW
you to answer the following questions. It helps us to improve ourselves and to learn more digouhpact.

V. General remarks

1. Which aspects of the course did you fipdrticularly useful for your future teaching practizdtick any
that applies)
Learningabout key competences and descriptors in accordance with the Reference Framework of
Competences for Democratic Culture

/8

Thepossibility for me to develop my practical skills as a teacher through +ezxhing class
Thepossibility for me tadevelop ny skills as a teacher by practicing teaching in a school
The interactive group work
Debriefingsessions
Reflectiorof my own teaching practice
Newresources/ manuals introduced related to democracy and human rights education
Other:

Please feel fee to specify your answer:

2. Do you think taking part in this course will make you a better teacher?

Not at all To some A great deal
degree
1 2 3 4 5

Please explain your answer (by examples if possible):

Il Democracy content and the Refemce Framework of Competences farDemocraticCulture
(RFCDC)

To what extent do you agree with the following statements concerning democracy topics:



a. a® @A She inoftance of creating a democratic culturednO K 2 chdngeélby participating in

this course
Not at all To some A great deal
degree
1 2 3 4 5

b. 1 believe that the principles of democratic practice and human rights education that | have been
introduced to in this course will improve my future role as a teacher

Not at all To some A great deal
degree
1 2 3 4 5

Il Teaching skills

1. Towhat extent to you agree with the following statements concerning teaching skills:
a. After participating in this course, | feel better prepared to critically reflect on my future professional

practice
Not at all To some A great deal
degree
1 2 3 4 5

b. | have been equipped with tools and strategies which will allow me to use an active and participatory

methods in my role as a teacher 79
Not at all To some A great deal
degree
1 2 3 4 5

c. | agee that practice teaching (mock teaching classeteaching practice with pupils in a school) is an
important element in education for future teachers

Not at all To some A great deal
degree
1 2 3 4 5

2. Will you try to use any of the activities thgiou took and active part in during this course in your own
future training?
YegNo

If yes, please indicate which ones?
If no, please explain why not

3. Will you try to use any of the activities introduced to yeia the literature (including online matergl
websites) in your future teaching?
Yes

No:
If yes, please indicate which ones?
If no, please explain why not

Thank you so much for taking the time to fill out this survey. It is very much appreciated!!
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Basic criteria oDemocratic Culture trough Visual Art Education
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25.2.2020 MOCKuniversity settings

MOCK(¢ analyse of art works and
alidzRSyiaQ LI Ay,
Children rights

Art works:

- tlhdA YESS a/ i
1928 Oil and ink on canvas
Paul Kleex §ndscape with
sunse€-1923 oil on cardboard
alk NO / KF3Fff a
Il F NBSaié  o00KS
tempera, quash, watercolour
and pastel on paper
trof2 tAOlIaazé
salty 6 I y |j dzS & @il onm o
canvas

MOCK- Studens with role pupils ¢ creating thecollage



Children’s Rig to peacefulpublic gathering Children’s right Freedom of expression
Contrast colours Contrast colours
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Children’s righrs- Survival and development of
the child ¢ Harmonious colours
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3.3.2020MOCK- university settings

awSalLRyaAroAtAle A& 62 NR i lan hypatrisys & isldefy difficultt t@hié

I.
N LI2yaArotf Ss a2z Al Argéla Ck&ka/ stdenNB

Realisation of visual art and democratic culture contembrk in pairs- Visual art technique drawing with
tempera colours




Motive: textbook Vol 5 U3 L1 C@rimary school, Clas3 @/e are wizards
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Original student’s works with visual art and demazy content: visual art principle composition



"Responsibility” will help us understand the value of eveyA y 3 & Shergub Mearsim

Explanation of integrated content Democracy and Visual Art Education




& h dzNJ Nofit§i bd2ehéhdrs is to provide a relaxed but encouraging working climate and to establish a
constructive communication meta-communication,
on the teachesstudentLJr NBy (i NXB-fAlek8ahd?ay Rawdovskd student

h 0 & S NI S NIE&aludtidh LdBoRiEnuni¥ation between teacher andustents



Students drawing

Democracy contentThe wellbeing ofthe childis Democracy content Nondiscrimination

paramount Visual Art Education contentHorizontal  Visual Art Education @ntent: Diagonal composition

composition

Democracy contentNon-discrimination Democracy contentNondiscrimination

Visual Art Education caent: Open free compositioVisual Art Education contentAsymmetrical composition
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No.1 Example adinimplementation of Democracy contertnd Bloom Taxonomy of Educational Objectives
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Name of student Zaklina Georgievska

Student ID: 11754

Teaching content, Visual Art Education Harmony of form and texture
Teaching VA theme Harmony

Sculpturing and modeling with clay Motive: Identity

Material: Clay, cartboard, wather, hardwood and plastic
modeling tools

Aims and Objectives :

- Knowledge:

- To name and define the concept of harmony in life and in visual arts, to compare various visual art pieces based on
the their use of the visual principle - harmony, to identify and elaborate harmonical forms and textures in 2D and 3D
media

- Skills:

To create 3D sculpture with use of harmonious forms and texture, to demonstrate realization of the technique 1

modeling with clay.
- Abilities:
For perception of various types of forms, recognition/selection of harmonious forms and textures in visual art and in
the nature and surrounding, for evaluation of harmonious forms based on different tasks
Primary school student’s activities:

1.In introductory part of the session:

Pupils can name the concept of harmony, recognize various types of harmonical relationship in life and in visual arts, they can
elanborate characteristics and show harmonical forms and textures in 2D and 3D media

2. Inlearning activities:

Pupils can define the the concept of harmony in life and in visual arts, to identify and compare various visual art pieces based on
the their use of the visual principle i harmony, to to demonstrate realization of the technique i modeling with clay and to create
sculptures with solution for the task: 3D sculpture with harmonious forms and textures

3.In evaluation activities:

Pupls will evaluate created sculptures based on the analasys of the implementation of harmonious forms and textures based on
the interpretation of the motive: Identity- in the process of modeling, inthe final creations.
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No.2 Example ofnimplementation of Democracy content and Bloom Taxonomy of Educational Objectives
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5.5 lllustrated version of ChildreQ &ghts Cards

Definition of the child

A child is a person under 18 years of age.

Non-discrimination

No child should be discriminated against due to skin color,
gender, language, religion, opinion, country of origin,
poverty or wealth, disability or belonging to an ethnic
minority.

e e e e e e e e e e i  — — — — — — — — — — — —— o — —— —— — — — —

The well-being of the child is paramount

In all laws and judicial decisions, the well-being of the child
comes first.

Implementation of rights

Each state must ensure, to the best of its ability, that
children’s rights are implemented.

Article 4
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Respect of parental rights

Each state is responsible for making sure that the duties,
rights and responsibilities of parents are carried out in such
a way as to ensure that children are free to exercise their
rights. (Governments must respect the rights and duties of
the parents, family members and/or legal guardians by
informing and advising children about their rights).

== - i Survival and development of the child

Every child has the right to life and survival. The state must
ensure that children and young people can develop well.

Name and state membership

Every child has, from birth onwards, the right to a name, to
state membership and to be cared for by their own parents.

Article 7

Protection of identity

Every child has the right to keep or to restore their name,
sl - state membership and family relations.

Article 8



Separation of parents

Every child has the right to live with his or her parents, apart
from when they need to be protected from their parents. If a
child must be separated from either or both of their parents,
they have the right to be heard. If a child is separated from
either or both of their parents, they have the right to know
where they are.

Family reunification

Every child has the right to leave each state and travel to
their own country in order to be reunified with their family.

Protection from kidnapping and abduction

Every state must fight against kidnapping and abduction to
another country and non-return of children by a parent or
another person.

The child’s freedom of opinion

Every child has the right o be heard and to express their
opinion on all questions and matters relating to their life.
This is particularly valid in legal or administrative processes.
The older the child, the more their opinion should be
listened to.




Freedom of expression

Every child has the right to express their opinion freely and -
to obtain and disseminate information through the media. -
Every child also has the responsibility to express their
opinion in such a way as to respect the rights of others. -

Article 13
,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,, 1
Freedom of thought, conscience and religion -
Every child has the right to freely practice their religion and .
freely exercise their thought and conscience. The state -
must respect the rights and responsibilities of parents
when children implement these rights. -
Article 14 i
Right to peaceful public gathering -
Every child has the right to gather together with other .
children, to join or found an association or union, as long =
as the rights of others are not injured in the process ;
Article 15 i

Protection of privacy

Every child has the right to not have anyone interfere with
their private life, family, dwelling or written exchanges. In
addition, every child has the right to not have anyone
damage their honour.

Article 16



